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THE NEW YORK CITY DEPARTMENT OF EDUCATION

                Joel I. Klein, Chancellor

Information Technology High School

     21-16 44th Road Long Island City, NY 11101
Phone: 718-937-4270   Fax: 718-937-5236

Dr. Nancy E. Casella, Principal

Welcome to Ms. Hyde’s E5 Daily Lessons & Homework Assignments

 FALL 2009

Ask yourself: What is my purpose today? What is my purpose in this school and class? Do I think I can regain any time lost on NOT focusing on my purpose today?

Change Starts with you! Just say YES I CAN- AND MAKE YOUR DREAMS COME TRUE.

All E5 classes are heterogeneous group of students who are grouped according to class as well as overall performance, gender, behavioral, and school’s data.

Accommodations/ Adaptations/Differentiation: Teacher will pay close attention to student differences and daily lessons. Students may use dictionaries, glossaries to better comprehend vocabulary in context, or handouts are provided with vocabulary and meaning.  Lessons will be tailored and tiered for specific students.  To better help my students Acquire, Understand, and Demonstrate class work, teacher will modify the Content, Process, and final Products. Students have access to the use of technology. Teacher will be more than happy to re-read passages and sit with students who may need more guided reading and help with decoding and comprehension. Students may use their notes and past handouts to recall information. Lesson may contain illustrations/handouts for visual/tactile learners.Students are allowed one-day make up providing they have an absent note from home/doctor. Students are encouraged and given every opportunity to perform their best.

Materials commonly used for all class lessons are:
1. Writing utensils
2. Markers and highlighters
3. Notebooks, E-Books, Blogs, Journals
4. Projector
5. Television (when necessary)
6. Chart Paper
7. Laptops
8. Various Handouts depending on Lesson.
9. Dictionaries, Glossaries,
10. Text Books
11. Assigned Literary works.     


Grading Policy:

The breakdown is as follows:

Major papers, projects, tests = 50%

Quizzes = 20%

Homework = 15%

Class Work and Participation = 15%

All written assignments will receive a numerical grade between 0 to 6.

Grading:

Please note that for ONLY the first Marking Period you will receive a letter grade:

E-Excellent 


Student earning 90+ grade

S-Satisfactory

Student earning 75-89 grade

N-Needs Improvement
Student earning 65-74

U-Un-Satisfactory

Student earning 55-64

	Date & Objectives
	Aim, Do Now, Mini-Lesson, Classwork.
	Homework

	Jan 21, 2010
Students will read the following short stories:

“The Last Leaf” by O’Henry
“The Gift of the Magi”
Ernest Hemingway's "Soldier's Home"
“Thank You M’am” by Langston Hughes

	RETURN ALL FENCES BOOKS THIS FRIDAY 22ND!!!!
Aim: What literary devices, author’s craft can we identify in each of these short stories?
Aim Part II: How well are we prepared to take the ELA Regents next week Tuesday 26th?

Do Now: Answer a series of questions and take notes if you need to remind yourself of something you may have forgotten in class.

1. What are the exact days and time of the ELA Regents exams?

2. How many days MUST you come in to ITHS to take the ELA Regents Exams?

3. How many essays MUST you write for the entire exam?

4. How many sets of multiple choice questions MUST you answer?

5. What is the highest score you can get on an essay?

6. When taking notes what should you listen for?

7. Describe the four Essays in chronological order:

8. 1

9. 2

10. 3

11. 4

12. Fill in the blanks: The controlling idea/thesis is listed in three areas on the instructional sheet: list them

13. When writing essays 2, 3, and 4 if you ONLY write about the text OR graph, only Passage 1, and use only 1 literary work to support your critical lens. Then your essay can score no higher than_______.

14. What MUST you do if you are asked to write ONLY THE BODY OF THE LETTER?
15. Describe what you MUST include in your essay when writing about the unified essay?

16. Yes or No: can you use Poems, novels, novellas, plays, short stories etc. to support the critical lens?

17. In which of the two essays MUST you identify and write about literary elements?

18. How many paragraphs MUST you write for each essay?

19. What is the formula or necessary steps for writing the introduction for your critical lens essay?

20. How can the Multiple Choice Questions help you write the essays?

21. In which essay do you write “According to…”

22. In which of the essays MUST you include direct quotes using “quotation marks”?

23. True or False: You must identify and include literary elements in your FIRST TWO essays?

24. True or False For Session One Part A (listening section) the proctor will read aloud the passage to you ONLY TWICE?

25. True or False: you should annotate your passages in the unified essay and identify literary elements before you write they essay.

Questions Regarding the Short stories: “The Last Leaf” and “Soldier’s Home”
What is ironic about “The Last Leaf”?

What is personified?

What is the setting?

What do the leaves on the vine symbolize to “Johnsy”?

Who makes the utmost sacrifice in this story and why?

Who is the protagonist in “”Soldier’s Home”?

What are the settings in this story?

Which World War did the protagonist serve in?
Why do you think Krebs came back “too late” from the war?

Now that he has returned to United States: what is his daily life routine?

Is Krebs a dynamic character?

Who are the static characters in this story?

Why do you think he lied about his experience in the War?

Why is it so hard for Krebs to assimilate back into his community?

Do you think his war experience was glorious?

Why do you think Krebs can’t pray with his mother or say “I’m not in [God’s] Kingdom?

Do you think Krebs is telling the truth when he told his mother that he doesn’t love her?

Why do you think Krebs has lost his belief in the systems of---religion, tradition, “family values” etc.?

What’s ironic about this short story?
Which critical lens have you completed or know of that you can use any of these two stories as support?

	IT IS IMPERATIVE THAT ALL STUDENTS ATTEND CLASSES FOR THE NEXT COUPLE OF DAYS FOR REVIEW.  I WILL BE IN SCHOOL ON SATURDAY CONDUCTING ELA REGENTS REVIEW! YOU CAN COME IN FOR ANY ADDITIONAL TUTORING OR A REFRESHER’S COURSE.
T MINUS TWO DAYS!!!

	JAN 4-20, 2010
Students will recall listening and writing task for Session One Part A.  Students will write an informative or persuasive five paragraphs essay in response to an imaginary situation.  Students will take effective notes on 5W+H formula, listen to important quotes to include in your essay, use multiple choice questions to help support what you must write about in the task.  Follow proper format for writing this essay.
	WE ARE NOW IN THE “REGENTS BOOT CAMP” PHASE OF OUR SEMESTER!
STUDENTS WILL HAVE A FULL REGENTS PRACTICE STARTING TODAY! 

Aim: What are Casimer Michalczyk’s admirable qualities?

Do Now: listen to passage, take effective notes, answer multiple choice questions and if time permits start planning your essay.


	REVIEW! REVIEW! REVIEW! FOR THE REGENTS!

	Students will read aloud with expression conveying the meaning and mood of the work, and the characters.  
	Aim: How is the symbolic fence both negative and positive aspects of the Maxon family?

Do Now: Writing prompt in your notebooks: I can overcome the symbolic fence ______in my life by…

Comprehension Check: 

What did Troy have to pay $50 to bail Uncle Gabe out of prison? (59)

How many time Troy claims that this has happened?(60)

What is Bono accusing Troy of? (61)

How long have Troy and Rose been married? (62)

What pact does Troy make with Bono about fixing the fence? (64)

Interpret:

“Some people build fences to keep people out…She loves you” (61).  What is Bono insinuating here?

What excuse does Troy have for seeing Alberta? (63)

Critical Thinking:

What devastating news does Troy tells Rose and why? (66)

Do you think she has suspected Troy of cheating before? (67)

What do we learn about Rose’s family background and how does that parallel to the fixing of the symbolic fence?

When Troy announces his bad news to Rose…what does Gabe give her? (66) What is the meaning of this?

Explain Troy’s excuse for not being able to laugh at home.

Do you think Troy  is being selfish?

How is a “seed” metaphor illustrated in this scene? (70-71)

What lie does Troy accuse Rose of?

What major conflict occurs between Cory and Troy (72)

Cooperative Learning:

Identify all the language of baseball.


	No Homework…review for regents

	Students will read aloud with expression, conveying the meaning and mood of a work.

Students will use inference and deduction to understand the text.

Students will evaluate literary merit based on an understanding of the genre, the literary elements, and the literary period and tradition


	Aim:  How is the cycle of life continued or is distinct from one generation to the next?

Do Now: I am different from my father or mother because…

Comprehension Check:

What is the setting in Act I Scene IV? (T. 41)

What ritual(s) are played out in this scene? (T. 43)

What exciting news does Troy have for his friend and family? (44-45)

Is Troy literate, and how do we come to know? (45)

Literary Analysis:

What is ironic about Troy’s exciting news? (B.45)

How is baseball metaphorically presented in this text? (58)

What is ironic about Lyon’s visit to Troy’s house? (M. 46)

Why is repetition of the setting (time and place) important in this scene? (M. 46)

What flashbacks exists in this scene? (43, 50, 51..)

What is the central conflict between Cory and Troy? (57)

Interpretive:

How are males emasculated in the text? (46) (B. 46)

Who is the first person Troy seemingly tells about his promotion? (T-M. 43)

Lyons likes Jazz music, but how is the Blues evident in this Scene?

How can we compare “Greyboy” to the treatment of Troy by his father?

When did Troy realize that he came into his manhood? (52)

Critical Thinking:

How does August Wilson shows the  age distinction between Troy and Bono's life compared to the lives of men a generation younger like Cory and Lyons.

Example :
Troy refers to Lyons' passion—jazz music—as "Chinese music" because jazz music is a modern phenomenon beyond his comprehension. His use of the word, "Chinese" to describe jazz music is a derogatory remark that backfires on Troy because it says more about his own failure to appreciate an ingenious invention by people of his own culture (and his lack of appreciation for Chinese culture) than it insults Lyons.

Why doesn’t Troy take Lyon’s invitation seriously to go and see his son play in his band? (55-56)

How is Troy’s depiction of his father mirrors his behavior /responsibility as a father to Cory and Lyons?

Cooperative Learning: Agree or Disagree:

Is Troy a  good husband and father?

Find evidence in the text to support your answer. Write 2 paragraphs start your sentence.  The protagonist Troy Maxon is/is not a good husband to Rose and good father to Cory and Lyons…

Share out!

Answer the Aim question in your notebooks.

Vocabulary:

Emasculate:

Function: transitive verb 

Inflected Form(s) emas·cu·lat·ed; emas·cu·lat·ing

Etymology: Latin emasculatus, past participle of emasculare, from e- + masculus male — more at male

Date: 1607

1 : to deprive of strength, vigor, or spirit : weaken 

2 : to deprive of virility or procreative power : castrate 

3 : to remove the androecium of (a flower) in the process of artificial cross-pollination


	Review all written assignments for regents

	Students will read for comprehension, analysis, and critical thinking
	Aim:  How is Troy derogatory towards members in his family?

Do Now: Write a sentence starting with: I have felt degraded by…

Mini Lesson:

What is the meaning of derogatory?

It is an adjective that expresses a low opinion or negative criticism about someone.

Synonyms: disparaging, critical, insulting, offensive, deprecating.

Cooperative learning:

Students will form groups and identify at least 10 ways that Troy is being derogatory towards another character:

Act

I Scene I

Troy to another character

on women to Bono

Derogatory remarks

“legs don’t mean nothing. You don’t do nothing but push them out of the way.  But them hips cushion the ride!”

Cite Source with Page #

Act 1 Scene One page 5

Critical Thinking:  What do you think Troy thinks of his race of people (African Americans) on a whole and why?


	Review Literary elements for Regents

	Students will compare and contrast characters of Troy and Cory.

Students will read for comprehension, analysis, and critical thinking.
	Aim: What conflicts exists between the characters in the play?

Background: By 1957, the year in which Fences is set, black athletes had become an integrated part of professional and college sports, at least on the surface. The all-white teams of the World War II—and previous—years began to include blacks in 1947 when Jackie Robinson became the first black to play professional baseball since the color line was drawn in the 1890s. But the change still did not bring the same opportunity and equality as blacks might have hoped.

http://www.enotes.com/fences/historical-context
Do Now: Write in your notebooks start your paragraph with…I am different from Troy or Cory because…

Comprehension Check:

What household chore is Rose patiently waiting for Troy to complete?

Who plays numbers and how does Troy feel about it (pg. 21-22)

What appointment does Troy have on Friday? (pg 23)

What does Cory want Troy to buy in Act I Scene III?

Character Analysis:

Who is Gabriel? How old is he? (pg. 24)

Characterize Gabriel..

Why does Gabriel thinks Troy is mad at him? (pg. 25) What is the conflict here?

Why does Gabriel tells Troy that his name is written in “the book?” AND Why wouldn’t Gabriel’s name appear in the book?

Why is Rose worried about Gabriel (pg 27)

How much money did Gabriel get from fighting the war? (pg. 28)

ACTI Scene III

What is the setting of this ACT?

Critical Thinking:

Why do you think Troy refers to his son Lyons as “the n word” and Cory “boy” (pg. 30).  This is derogatory.

What conflicts exists between Troy and Cory? Pgs 34, 35,)

How is Cory’s dreams being deferred?

How does Cory pleads his case vs. Troy? Pg. 36

Is Troy right in telling Cory that he doesn’t have to “like him?” pg. 38


	Have your parents write a paragraph about WHY they would not want you to follow their footsteps.

	Objective: Students will read for comprehension, analysis, and critical thinking.


	Aim/Focus:  So far, how is the theme of Responsibility, Parental Responsibilities, Duty, Commitment, Lack of Responsibility, or Violence evident in this play?

The following questions are based on your reading of Act I Scene IV

Comprehension:

What background information do we learn about Troy’s family/father?

Why did Troy do to make Cory very upset?

Why wouldn’t Troy respect Cory’s or Lyon’s wish to play football and music?

Critical thinking:

How do each of the men in this play struggle for his identity in relation to their fathers?

Act II, Scene I

Why was Gabriel put in jail?

What is the status of the mending of the fence?

Who in this scene knows why Rose wants to build the fence? What reason does he give?

What do we learn about Troy’s extra marital affair and who is he having it with? Was this previously foreshadowed?

Why would Bono interfere and warn Troy to end his affair?

Plot Check: where would you plot this scene on a Plot Pyramid chart: Exposition, rising action, climax, falling action, conclusion/resolution?

What are the reasons that Troy elicits for having an affair?

Making Connections:

What references to baseball does Troy use in describing his affair? Stealing 2nd base…

Role Reversals:

Male students: What would you have done if you were Rose?

Female: Try to defend Troy’s position for being in a stagnant relationship with Rose for so long, that he had to steal 2nd.

Critical Thinking:

What metaphorical fence has Troy broken?  How is this ironic? i.e. who is building/breaking fences?

Why tell Rose about Alberta’s pregnancy? 

How is Troy selfish in this scene?

Day I 

Aim/Focus: One of the motifs of this play is the notion of the cyclical pattern of family, that is the idea that the sins and the virtues of one generation are played out again in the next. How powerful is this pattern, and is there any real hope for Troy and his sons to break free of it?

Do Now: How have you followed in the same footsteps of any of your parents or guardian? Give examples.

Recall the literary element motif.

Critical Thinking: What do you consider sins and virtue of one generation that can be played out again in the next? 

Whole class Discussion and Questions: Start reading Act II. Scene I (Teacher will stop and ask the following questions)

What is the setting (time and place) remember the ritual (2wks later Friday ritual.  Cyclical pattern of returning to the regular Friday night hangout with Troy and Bono)

Troy has won his case at the commissioner’s office to drive the truck.  What do we learn about Troy’s ability to perform his position as a driver?

Why does Troy calls Lyon’s music “Chinese music?”

What is symbolic of Rose’s name? What are the thorns on a rose symbolic of? (fence)

How is the cyclical pattern of family evident between Troy and his father? Basically, how is Troy like his father?
	Thanks to all our class participants who volunteered to play the different

Roles of the characters in August Wilson’s Fences



	Jan 4th 2010
	HAPPY NEW YEAR! AND WELCOME BACK JUNIORS

YOUR HOLIDAY ASSIGNMENT WAS TO COMPLETE READING AUGUST WILSON’S PLAY FENCES


	Your homework assignment is to create a family tree of the Maxon family of both Troy and Rose.

	Students will be reading and analyzing August Wilson’s Fences. 

Students will understand the literal meaning of the word fence then synthesize it to the symbolic.
	Aim: What do you think is the literal as well and the symbolic meaning of the word fence?

Do Now: What can be a fence in your life and explain why this is a fence?

We will write our brainstorm ideas on chart paper.

Since this is a short period teacher will provide background for understanding such as the setting 1950’s civil rights movement and prominent historical figures during that time.

Comprehension Check Questions:

What is the setting?

What ritual are we introduced to in the narration?

Who are the characters in Act I?

What are the conflicts?

Let’s make these characters come to life by reading:
Students will volunteer to read the parts of Narrator, Troy, Bono, Rose.
	Continue reading on to Act II

	Dec. 15 & 19, 2009

Students will take 12-20 minutes to complete final on Jacobs.

Students will be introduced to the last task on the ELA Regents Critical Lens.

Students will read a critical lens sample essay and identify the key components of the essay.
	Aim: What are the key components of writing the critical lens essay (Session Two Part B)?

Do Now: Complete the Final

After completing the final, take a copy of the Barron’s ELA Regents Prep and read from pags. 84-88.

Teacher will read the sample essay aloud and students will say “stop Ms. Hyde” and identify the key elements of the critical lens essay.

Critical Lens Essay Outline:

Ms. Hyde’s Essay Outline for writing the Critical Lens ©

Here is an outline/formula/structure of what you must include in each paragraph when writing the Critical Lens Essay. First read the quote and then think of novels, short stories that can really support this quote.  Look at the quote again and think: which literary device/element would best support this quote.  For example “The ultimate measure of a man is not where he stands in times of comfort…” I would use characterization and internal and external conflicts, maybe irony from Two works of literature that I’ve read and know very well to support the quote.

PARAGRAPH 1
Introduction:

What is something you already know about this quote as it pertains to society or the world at large? Restate Quote. Interpret Quote. Agree or Disagree with the quote. 2 Titles of novels, authors, and genre (underline novels, put "Poems and Short Stories" in quotation marks). What literary elements are best suited for this quote. 

PARAGRAPH 2
Topic sentence analyzing Novel 1 about the quote and what about the novel supports the quote. For example: Harriet Jacobs’ slave narrative Incidents in the life of a Slave Girl depicts the protagonist Linda Brent as a strong willed person who…(be smart about how you write) within this example I have subtly mentioned the elements that are bolded.  More important is do NOT simply say the protagonist is Linda Brent, or the setting in the south.  YOU MUST GIVE EXAMPLES FROM THE TEXT TO SUPPORT and DEVELOP YOUR IDEAS AND WHATEVER YOU WRITE. 

Now summarize your concluding sentence to show the reader how you used this novel or specific literary elements to support your interpretation of the quote?

PARAGRAPH 3
Topic sentence analyzing Novel 2 about the quote and what about the novel supports the quote. For example: Frederick Douglass slave narrative My Bondage, My Freedom depicts the protagonist Frederick as a strong willed man who…(be smart about how you write) within this example I have subtly mentioned the elements that are bolded.  More important is do NOT simply say the protagonist is Linda Brent, or the setting in the south.  YOU MUST GIVE EXAMPLES FROM THE TEXT TO SUPPORT and DEVELOP YOUR IDEAS AND WHATEVER YOU WRITE. 

Now summarize your concluding sentence to show the reader how you used this novel or specific literary elements to support your interpretation of the quote?

PARAGRAPH 4
Analysis on BOTH NOVELS. Stronger emphasis on literary term/s. (usually theme)

Use the literary element/device from each novel that strongly relates to the quote: For example, the two works may have in common (plot, setting, characterization, theme, point of view, symbols).  

Please compare and contrast both works.

YOU MUST GIVE EXAMPLES FROM THE TEXT TO SUPPORT and DEVELOP YOUR IDEAS AND WHATEVER YOU WRITE. 
Now summarize your concluding sentence to show the reader how you used BOTH novels and specific literary elements to support your interpretation of the quote?

CONCLUDING PARAGRAPH
Restate your opinion on the quote

Clincher: How you proved these two novels supported the quote. Explain why your opinion is important, how it relates to the world at large, or why you care about it. In your conclusion, try to find a larger, real-life significance to the topic and your controlling idea. What should this all mean to the rest of us? What can the reader learn from your essay?

Share Out!
	Bring in all INCIDENTS IN THE LIFE OF A SLAVE GIRL TOMORROW.

READ EVERYTHING AND ANYTHING YOU KNOW ABOUT THE CRITICAL LENS…

YOU CAN EVEN READ SPARKNOTES, CLIFFNOTES ETC. TO REFRESH YOUR MEMORY ABOUT A LITERARY WORK…FOCUS ON THE PLOT AND LITERARY ELEMENTS!

FINAL TOMORROW. FINAL TOMORROW. FINAL TOMORROW. DID I SAY FINAL TOMORROW!  

FINAL ESSAY TOMORROW. FINAL ESSAY TOMORROW…
DID I SAY YOU WILL BE WRITING YOUR FINAL ELA REGENTS ESSAY TOMORROW.  WHEN WE GET BACK FROM THE HOLIDAYS WE ARE PUTTING OUR GEARS ON FOR THE FINISH LINE…REMEMBER YOU CAN MAKE  ME WEAR THE MONKEY SUIT!


	Dec. 14th, 2009

Students will review for INLSG FINAL for tomorrow
	Aim: What are the key scenes in Harriet Jacobs’ Incidents in the Life of a Slave Girl from chapters 21-42?

LET’S REVIEW FOR FINAL!
	STUDY FOR YOUR FINAL

	Dec. 10-11, 2009

Could be a two day unit depending on the class.

This lesson also provides a good overview and exercise for the New English Regents Exam Task IV writing.

Students will evaluate each other’s essays by performing peer assessments based on the ELA Session Two Part A Rubric.

Through the use of technology, students will read and analyze essays that scored 6, 5, 4, and 3 to gain a better understanding of S2PA Essay requirements and structure.

Students will also be able to see the purpose of using different literary elements, such as, theme, characterization, setting, events, point of view, tone, etc., in the writing of any literary work.

After viewing sample essays, and feedback from their peer assessments then students will reflect and comment on their own writing.

	Aim: What are the criterias and methods used for assessing Session Two Part A essay?

Do Now: Please predict what you think your Essay score will be and why.

Mini Lesson:

Reviewing Session Two Part A Rubric.

REGENTS COMPREHENSIVE EXAMINATION IN ENGLISH

Part III(Task III) Reading and Writing for Literary Response
Quality
6

Responses at this

level:
5

Responses at this

level:
4

Responses at this

level:
3

Responses at this

level:
2

Responses at this

level:
1

Responses at this

level:
Meaning: the extent to which the response exhibits sound understanding, interpretation, and text(s)
-establish a controlling idea that reveals an in-depth analysis of both texts 

-make insightful connections between the ideas in each text and the elements or techniques used to convey those ideas 
-establish a controlling idea that reveals a thorough understanding of both texts

-make clear and explicit connections between the ideas in each text and the elements or techniques used to convey those ideas
-establish a controlling idea that shows a basic understanding of both texts

-make implicit connections between the ideas in each text and the elements or techniques used to convey those ideas

 
-establish a controlling idea that shows a basic understanding of the texts*

-make few or superficial connections between the ideas in the texts and the elements or techniques used to convey those ideas
-show a vague or incomplete understanding of the texts

-fail to establish a controlling idea 

-allude to the texts but omit references to literary elements or techniques
-provide no evidence of textual understanding

-make no connections between ideas in the texts and literary elements or techniques
Development: the extent to which ideas are elaborate using specific and relevant evidence from the text(s)
-develop ideas clearly and fully, making effective use of generalization, specific references, and relevant quotations from both texts
-develop ideas clearly and consistently, using relevant and specific details from both texts
-develop ideas inconsistently, using relevant details form both texts
-develop ideas simply, using some details from the texts
-are incomplete or largely undeveloped, hinting at ideas that are sketchy, vague, irrelevant, or unjustified
-are minimal, with no evidence of development
Organization: the extent to which the response exhibits direction, shape, and coherence
-maintain the focus established by the controlling ideas

-exhibit a logical and coherent structure through effective use of appropriate devices and transitions 
-maintain the focus established by the controlling idea 

-exhibit a logical sequence of ideas through the use of appropriate devices and transitions
-maintain a clear and appropriate focus

-exhibit a rudimentary structure but may include some inconsistencies or irrelevancies
-establish, but fail to maintain, an appropriate focus

-exhibit uneven organization
-lack an appropriate focus, but suggest some organization
-show no focus or organization
Language Use: the extent to which the response reveals an awareness of audience and purpose through effective use of words, sentence structure, and sentence variety
-are stylistically sophisticated, using original and precise language with a notable sense of voice and awareness of audience and purpose

-vary structure and length of sentences for effect
use language that is fluent and engaging, with some awareness of audience and purpose 

-show consistent use of sentences that are varied in length and structure
-use appropriate language, with some awareness of audience and purpose 

-occasionally vary length and structure of sentences 
-use basic vocabulary 

-rely on sentences that are unvaried in length and structure

 
-use language that is imprecise or unsuitable for the audience or purpose

-rely on sentences that lack variety and may be constructed incorrectly
-are minimal 

-use language that is incoherent or inappropriate

-violate basic rules of sentence structure
Conventions: the extent to which the response exhibits conventional spelling, punctuation, para-graphing, capitali-zation, grammar, and usage
-demonstrate control of the conventions 
-demonstrate control of the conventions, with very few minor errors that have no effect on comprehension
-demonstrate partial control, exhibiting some sentence-level errors that do not hinder comprehension 
-demonstrate partial control, exhibiting errors that occasionally hinder comprehension
-demonstrate a lack of control, exhibiting many errors that make comprehension difficult
-are minimal

-may be illegible or not recognizable as English
Method for Determining the Score for Each Essay

Two Ratings:


1. Compare the two ratings.

2. If the two ratings agree, the student receives that score.

3. If the two ratings are contiguous, average the two scores.

4. If the two ratings are not contiguous, a third rating is necessary.

Three Ratings:

1. Compare the three ratings.

2. If two of the three ratings agree, the student receives that score.

3. If the three ratings are different, the student receives the middle score.

Examples

Rater 1

Rater 2

Rater 3 if possible

Resolved

Score*
Reason

2

2

___

2

Two ratings agree. Use that score.
2

3

___

2.5

Two ratings are contiguous. Average

the two scores.
2

4

4

4

Two ratings are two or more points

apart. Third rating is done. Two of

the three ratings agree. Use that score.
2

5

4

4

Two ratings are two or more points

apart. Third rating is done. Three

ratings differ. Use the middle score.
0

1

_____

.5

Two ratings are 

contiguous. Average

the two scores.
· If the final score ends in .5, do not round at this point.

Due to time restraints we will use the following rater sheet to post our ratings of essays:

Part III(Task III) Reading and Writing for Literary Response
Quality
6

Responses at this

level:
5

Responses at this

level:
4

Responses at this

level:
3

Responses at this

level:
2

Responses at this

level:
1

Responses at this

level:
Rater 1 Name

Meaning

Development

Organization

Language use

Conventions

Cooperative Learning:

Students will be paired (twos) as Rater 1 and Rater 2.

Students will use the rubric and work together to assess their peers S2PA essay.

Students will use the actual rubric to grade the student then check off the appropriate boxes to indicate their rationale for the end score.

Each student should be able to peer assess two essays.  

Teacher will provide guidance to students who may need additional clarification of rubric and instructions.

Share out!

Exit Questions to Lesson:
(1) What is the most meaningful or useful thing you learned in today's session?

(2) What question remains uppermost in your mind?

Yeah---Yes we can! We did it!


	If you have not yet completed INLSG, then now is the time to do so.  We will have our final sooooooonnnn

Create a list of Novels you know well and include the authors. Due Tomorrow

The following is due on Monday 14th

I would like you to complete the following task:  Basically, you are ONLY writing an introductory paragraph.

Step 1:

Select and interpret one of the following quotes or you can select any one quote from your ELA Regents Package:

“All conflict in literature is, in its simplest form, a struggle between good and evil.”

“All literature is protest. You can’t name a single literary work that isn’t protest” Richard Wright (adapted)

“The ultimate measure of a man is not where he stands in moments of comfort and convenience, but where he stands at time of challenge and controversy.”---Martin Luther King Jr.

Strength to Love, 1963

Step 2 on a sheet of paper write a big statement about the topics revealed in these quotes that relate to you and people in society today…this should lead up to the quote.

Step 3: Restate the quote and identify key words in the quote.  You MUST explain why you identified those key words

Step 4 Explain in your own words what you think is the meaning of the quote

Step 5 Agree or disagree with the quote (agreeing is easier) and explain why

Step 6 Explain why two literary works and at least three literary devices will support your opinion of the quote.  

Formula for writing the introduction of the Critical Lens Essay:

  B: Write a big statement about the topics revealed in these quotes that relate to you and people in society today--"In this world goodness is destined to be defeated"--Walker Percy; "All conflict in literature, is in its simplest form, a struggle between good and evil"; "Power corrupts, and absolute power corrupts absolutely." --George Orwell; J.F. Clarke wrote, “The bravest of individuals is the one who obeys his or her conscience.” 

  R: Restate the quotes and identify key words in the quotes. Be ready to explain why you identified those key words. 

  E: Explain the quotes in your own words. 

  A: Agree or disagree (agreeing is easier!) and explain why. 

  L: Literature and Literary Elements (explain why two literary elements from Julius Caesar support your opinion of the quote)

	Dec. 7-9, 2009

Students will read and write for literary analysis and response.

Students will use prior knowledge ands strategies taught to answer multiple-choice questions.

Students will recall essay format for SIPB and write a similar formatted and structural essay.


	Aim: 

Do Now: Read the situation, Task, and guidelines and answer the multiple choice questions.  You may move on to your essay.

Remember the thesis/controlling idea is ALWAYS given or mentioned in the situation, task, and guidelines.

PLEASE ANALYZE BOTH WORKS AND SEE WHAT LITERARY DEVICES YOU CAN USE TO HELP SUPPORT THE CONTROLLING IDEA: FOR EXAMPLE, IF THE CONTROLLING IDEA CALLS FOR YOU TO EXAMINE A CHARACTERISTIC TRAIT THEN HIGHLIGHT THESE IN THE PASSAGES ETC.

Essay Outline/Assessment Measures:

A.   Introduction with Hook if possible that lead up to thesis statement.

B.  Body Paragraph I: 

1. Topic Sentence about the controlling idea discussing Passage I ONLY

2. Three Supporting details using direct quotes and literary element to show how it supports controlling ideal

3. Clincher sentence that summarizes what you discussed and how you provided support to the topic sentence

      C.   Body Paragraph II: 

1. Topic Sentence about the controlling idea discussing Passage II ONLY

2. Three Supporting details using direct quotes and literary element to show how it supports controlling ideal

3. Clincher sentence that summarizes what you discussed and how you provided support to the topic sentence

       D.   Body Paragraph III: 

1. Topic Sentence about the controlling idea discussing BOTH PASSAGES (compare and/or contrast)

2. Three Supporting details using direct quotes and literary element (THEME) to show how it supports controlling ideal

3. Clincher sentence that summarizes what you discussed and how you provided support to the topic sentence

       E. Conclusion:
Restate thesis differently. Recap how you have provided supporting details to the controlling idea. Then conclude with food for thought or clincher statement.

2nd Day Do Now:  Complete your S2PA ElA Regents Exam.

Day 3: Seems like most of you need an extra class period to complete your essay.  Please remember you will not have extended time to complete your exam.  

We will grade the answers in class using process of elimination and other strategies taught.
	INLSG Chapters 21-TO THE END Review…..

We have 26 days before the ELA REGENTS EXAM!

	Dec. 4, 2009

Students will read and write for literary analysis and response.

Students will recall information in a lesson and apply their knowledge in a pop quiz.

Students will turn in their story maps today.
	Aim: How well were we paying attention to reading and analyzing two literary works?

Do Now: Please listen to the following instructions: students will follow classroom protocol and “get into testing mode.”

Review the questions and answers from POP QUIZ.

Whole Class, let’s look at an essay that received a high score.

STORY MAPS ARE DUE TODAY!
STORY MAPS ARE DUE TODAY!
STORY MAPS ARE DUE TODAY!

STORY MAPS ARE DUE TODAY!
	INLSG Chapters 21-TO THE END Review..

We have 27 days before the ELA REGENTS EXAM!
If I have 100% passing then my students get to dictate to me a deal! I can dress up in a CHICKEN COSTUME! I can sing a song, I can dance…anything, but it must be age and morally appropriate!  I DARE YOU ALL!!!!!!

On Monday you have your first S2PA ELA REGENTS EXAM! BE THERE OR BE SQUARE!


	Dec. 1, 2, 3st, 2009

Students will read and write for literary analysis and response and apply skills acquired and practiced to a past regents Multiple-choice exam

Sorry students, but today I was part of a walkthrough for the entire day.
	Aim: How can we use ideas from both passages to establish a controlling idea about lessons from childhood?

Do Now: Recall yesterday’s lesson and literary works and take two minutes to review your notes.

Mini Lesson: 

Recall imagery

Language which describes something in detail, using words to substitute for and create sensory stimulation, including visual imagery and sound imagery. Also refers to specific and recurring types of images, such as food imagery and nature imagery.

Tone: The apparent emotional state, or “attitude,” of the speaker/narrator/narrative voice, as conveyed through the language of the piece. Tone refers only to the narrative voice; not to the author or characters. It must be described or identified in order to be analyzed properly; it would be incorrect to simply state, “The author uses tone.” 

Whole Class Assessment of yesterday’s two passages:

Answer 10 questions (see teacher’s handout)

Students will review another student’s essay that received a high score in response to the controlling idea about lessons from childhood.

Cooperative Learning:

Small groups will create their own writing template for the unified essay and present it to the class.


	WORK ON STORY MAPS THAT ARE DUE TOMORROW DECEMBER 4TH!!!! 


	Nov. 30, 2009

Students will read and write for literary analysis and response and apply skills acquired and practiced to a past regents passages.
Students will annotate literary works.
Students will use a variety of graphic organizers to compare and contrast two literary works

Bloom’s Level: Understand, Recall (using prior knowledge/activating schema i.e. 1 of the 7 habits of a Good Reader), Apply, and Evaluate

	Aim: How can close reading with annotation and handouts help us with understanding and analyzing information, formulating ideas, and using them to respond to comprehension questions?
Do Now: What do you remember about your any of your teachers in Pre-school or Kindergarten?

Mini Lesson on Two literary Devices:

Imagery: Language which describes something in detail, using words to substitute for and create sensory stimulation, including visual imagery and sound imagery. Also refers to specific and recurring types of images, such as food imagery and nature imagery.

Tone: The apparent emotional state, or “attitude,” of the speaker/narrator/narrative voice, as conveyed through the language of the piece. Tone refers only to the narrative voice; not to the author or characters. It must be described or identified in order to be analyzed properly; it would be incorrect to simply state, “The author uses tone.”

Work Period:

Read the following Poem silently
Then Teacher will read it aloud.

“The Thing You Must Remember”

by Maggie Anderson

1. The thing you must remember is how, as a child,

2. you worked hours in the art room, the teacher’s

3. hands over yours, molding the little clay dog.

4. You must remember how nothing mattered

5. but the imagined dog’s fur, the shape of his ears

6. and his paws. The gray clay felt dangerous,

7. your small hands were pressing what you couldn’t say

8. with your limited words. When the dog’s back

9. stiffened, then cracked into white shards

10. in the kiln, you learned how the beautiful

11. suffers from too much attention, how clumsy

12. a single vision can grow, and fragile

13. with trying too hard. The thing you must

14. remember is the art teacher’s capable

15. hands: large, rough and grainy,

16. over yours, holding on.

Questions about the above poem

· Make an inference from the title of this poem.

· In line 2 “working hours” infers…

· What do you think of the imagery of “the teacher’s hands over yours”?

· Why do you think “nothing else mattered” to the speaker?

· Identify the line(s) that shows the child’s insecurity of lack of confidence?

· What image is repeated throughout this poem?

· Why do you think the speaker say she “couldn’t say with [her] limited words?”

· What do you think is the importance of the image of the teacher’s hands still “holding on”?

· How does this poem illustrate a controlling idea about lessons from childhood?

Students will volunteer to read Aloud the following passage…from their Barron’s ELA Regents Prep Books.

Passage II

“Unforgettable Miss Bessie” by Carl T. Rowan from Readers Digest, March 1985

Passage II

She was only about five feet tall and probably never weighed more than 110

pounds, but Miss Bessie was a towering presence in the classroom. She was the

only woman tough enough to make me read Beowulf and think for a few foolish

days that I liked it. From 1938 to 1942, when I attended Bernard High School in

McMinnville, Tenn., she taught me English, history, civics—and a lot more than

I realized.

I shall never forget the day she scolded me into reading Beowulf.

“But Miss Bessie,” I complained, “I ain’t much interested in it.”

Her large brown eyes became daggerish slits. “Boy,” she said, “how dare you

say ‘ain’t’ to me! I’ve taught you better than that.”

“Miss Bessie,” I pleaded, “I’m trying to make first-string end on the football

team, and if I go around saying ‘it isn’t’ and ‘they aren’t,’ the guys are gonna laugh

me off the squad.”

“Boy,” she responded, “you’ll play football because you have guts. But do you

know what really takes guts? Refusing to lower your standards to those of the

crowd. It takes guts to say you’ve got to live and be somebody fifty years after all

the football games are over.”

I started saying “it isn’t” and “they aren’t,” and I still made first-string end—

and class valedictorian—without losing my buddies’ respect.

During her remarkable 44-year career, Mrs. Bessie Taylor Gwynn taught

hundreds of economically deprived black youngsters—including my mother, my

brother, my sisters and me. I remember her now with gratitude and affection—

especially in this era when Americans are so wrought-up about a “rising tide of

mediocrity” in public education and the problems of finding competent, caring

teachers. Miss Bessie was an example of an informed, dedicated teacher, a

blessing to children and an asset to the nation.

Born in 1895, in poverty, she grew up in Athens, Ala., where there was no

public school for blacks. She attended Trinity School, a private institution for

blacks run by the American Missionary Association, and in 1911 graduated from

the Normal School (a “super” high school) at Fisk University in Nashville.

Mrs. Gwynn, the essence of pride and privacy, never talked about her years in

Athens; only in the months before her death did she reveal that she had never

attended Fisk University itself because she could not afford the four-year course.

At Normal School she learned a lot about Shakespeare, but most of all about

the profound importance of education—especially, for a people trying to move up

from slavery. “What you put in your head, boy,” she once said, “can never be

pulled out by the Ku Klux Klan, the Congress or anybody.”

Miss Bessie’s bearing of dignity told anyone who met her that she was

“educated” in the best sense of the word. There was never a discipline problem

in her classes. We didn’t dare mess with a woman who knew about the Battle of

Hastings, the Magna Charta and the Bill of Rights—and who could also play the

piano.

This frail-looking woman could make sense of Shakespeare, Milton, Voltaire,

and bring to life Booker T. Washington and W. E. B. DuBois. Believing that it was

important to know who the officials were that spent taxpayers’ money and made

public policy, she made us memorize the names of everyone on the Supreme

Court and in the President’s Cabinet. It could be embarrassing to be unprepared

when Miss Bessie said, “Get up and tell the class who Frances Perkins is and what

you think about her.”

Miss Bessie knew that my family, like so many others during the Depression,

couldn’t afford to subscribe to a newspaper. She knew we didn’t even own a radio.

Still, she prodded me to “look out for your future and find some way to keep up

with what’s going on in the world.” So I became a delivery boy for the

Chattanooga Times. I rarely made a dollar a week, but I got to read a newspaper

every day.

Miss Bessie noticed things that had nothing to do with schoolwork, but were

vital to a youngster’s development. Once a few classmates made fun of my frayed,

hand-me-down overcoat, calling me “Strings.” As I was leaving school, Miss

Bessie patted me on the back of that old overcoat and said, “Carl, never fret about

what you don’t have. Just make the most of what you do have—a brain.”

Among the things that I did not have was electricity in the little frame house

that my father had built for $400 with his World War I bonus. But because of her

inspiration, I spent many hours squinting beside a kerosene lamp reading

Shakespeare and Thoreau, Samuel Pepys and William Cullen Bryant.

No one in my family had ever graduated from high school, so there was no

tradition of commitment to learning for me to lean on. Like millions of youngsters

in today’s ghettos and barrios, I needed the push and stimulation of a teacher who

truly cared. Miss Bessie gave plenty of both, as she immersed me in a wonderful

world of similes, metaphors and even onomatopoeia. She led me to believe that I

could write sonnets as well as Shakespeare, or iambic-pentameter verse to put

Alexander Pope to shame.

In those days the McMinnville school system was rigidly “Jim Crow,” and poor

black children had to struggle to put anything in their heads. Our high school was

only slightly larger than the once-typical little red schoolhouse, and its library was

outrageously inadequate—so small, I like to say, that if two students were in it and

one wanted to turn a page, the other one had to step outside.

Negroes, as we were called then, were not allowed in the town library, except

to mop floors or dust tables. But through one of those secret Old South

arrangements between whites of conscience and blacks of stature, Miss Bessie

kept getting books smuggled out of the white library. That is how she introduced

me to the Brontës, Byron, Coleridge, Keats and Tennyson. “If you don’t read, you

can’t write, and if you can’t write, you might as well stop dreaming,” Miss Bessie

once told me.

So I read whatever Miss Bessie told me to, and tried to remember the things

she insisted that I store away. Forty-five years later, I can still recite her “truths to

live by,” such as Henry Wadsworth Longfellow’s lines from “The Ladder of St.

Augustine”:

The heights by great men reached and kept

Were not attained by sudden flight,

But they, while their companions slept,

Were toiling upward in the night.

Years later, her inspiration, prodding, anger, cajoling and almost osmotic

infusion of learning finally led to that lovely day when Miss Bessie dropped me a

note saying, “I’m so proud to read your column in the Nashville Tennessean.”

Miss Bessie was a spry 80 when I went back to McMinnville and visited her in

a senior citizens’ apartment building. Pointing out proudly that her building was

racially integrated, she reached for two glasses and a pint of bourbon. I was

momentarily shocked, because it would have been scandalous in the 1930s and

’40s for word to get out that a teacher drank, and nobody had ever raised a rumor

that Miss Bessie did.

I felt a new sense of equality as she lifted her glass to mine. Then she revealed

a softness and compassion that I had never known as a student.

“I’ve never forgotten that examination day,” she said, “when Buster Martin

held up seven fingers, obviously asking you for help with question number seven,

‘Name a common carrier.’ I can still picture you looking at your exam paper and

humming a few bars of ‘Chattanooga Choo Choo.’ I was so tickled, I couldn’t

punish either of you.”

Miss Bessie was telling me, with bourbon-laced grace, that I never fooled her

for a moment.

When Miss Bessie died in 1980, at age 85, hundreds of her former students

mourned. They knew the measure of a great teacher: love and motivation. Her

wisdom and influence had rippled out across generations.

Some of her students who might normally have been doomed to poverty went

on to become doctors, dentists and college professors. Many, guided by Miss

Bessie’s example, became public-school teachers.

“The memory of Miss Bessie and how she conducted her classroom did more

for me than anything I learned in college,” recalls Gladys Wood of Knoxville,

Tenn., a highly respected English teacher who spent 43 years in the state’s school

system. “So many times, when I faced a difficult classroom problem, I asked

myself, How would Miss Bessie deal with this? And I’d remember that she would

handle it with laughter and love.”

No child can get all the necessary support at home, and millions of poor

children get no support at all. That is what makes a wise, educated, warm-hearted

teacher like Miss Bessie so vital to the minds, hearts and souls of this country’s

children.

— Carl T. Rowan

“Unforgettable Miss Bessie”

from Reader’s Digest, March 1985

Questions about Passage II:

Who is the protagonist of this story?

What is the point of view of this narrative account?

What  do you think is the meaning when Miss Bessie says that what “really takes guts” is “Refusing to lower your standards to those of the crowd.”

Why did she expect her students to memorize the names of the members of the Supreme Court and the President’s Cabinet?

What is the meaning or implication of the line “toiling upward in the night?”

How does this poem illustrate a controlling idea about lessons from childhood?
Cooperative Learning: See teacher's handout.

Step One

Vocabulary Words in Passage I: Shard, Kiln, fragile
Vocabulary words in Passage II: scolded, mediocrity, profound, frail, frayed, barrios, cajoling, osmotic

Identify any sense imagery:
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Step Two: (assigned by teacher)

Students will be assigned to Draw Miss Bessie and create a list of characteristic traits of this character (see Handout)

CHARACTERIZATION

Name: _________________Date:

Physical Appearance:

Actions:

Thoughts and Words:

Other Characters Thoughts and Feelings:

Author Tells Directly:

Character:

Step Three

Use a Venn Diagram to compare and contrast both works.
Identify the following literary elements in both works: Setting, Theme, Characters, Protagonist, Antagonist, Conflicts, Resolution, Point of View, Sense imagery, Metaphor, Allusions, Flashbacks and any others you can identify by line numbers in BOTH Works. Use direct quotes to show you are quoting directly from each work.
LITERARY ELEMENT
PASSAGE I
PASSAGE II
EVIDENCE FROM 

TEXTS
Shareout!


Works Cited:

http://www.region15.org/curriculum/CHARACTERIZATION-Portrait.pdf
http://www.nysedregents.org/testing/engre/enarch/compengtest2ju03.pdf

	Review your ELA Package on Session Two Part A and literary elements from “Story of an Hour,” Dunbar’s poem, INLSG and all others studied in this class.  Create a list with your own definitions and bring to class tomorrow.

	Nov. 23rd to 25th ,  2009

Period 2,4,8 

Mini Unit preparation for S2PA Unified Essay:

E1.1.3, E3,E4

Students will review Session Two Part A Unified Essay.

Students will read and analyze Paul Laurence Dunbar’s poem “We Wear the Mask” 

Students will read and identify literary devices in Dunbar’s poem.

Students will make connections to themselves, society, and Jacobs’ Incidents.

Students will work at their ZPD, and also challenge themselves using the differentiated Tier System.


	Aim: How does Paul Laurence Dunbar’s Poem parallel and connect to Jacobs INLSG?

Do Now: What do you think is the purpose of wearing a mask? Can you list a mask that you or someone you know wear?

2nd Day Do Now: Please create an alliterative verse, and list one universal symbol you know and explain what it represents.

3rd Day Do Now: Please create a metaphorical sentence/phrase.

Let’s brainstorm about masks:

Teacher will write the word mask and students will write synonyms or types of mask surrounding the word: Students should be able to deduce the literal meaning that masks are worn to hide something.
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Background on Dunbar:

The son of former slaves, Paul Laurence Dunbar (1872-1906) was the first African-American poet to reach a wide audience, publishing prolifically (adverb: present in large numbers or quantities; plentiful)

Cooperative Learning: Form small groups and read, analyze through group discussion, then answer the questions. 

Ms. Hyde’s E5 Preparation for Session Two Parts A and B of ELA Regents

Paul Laurence Dunbar (1872-1906) 

              “We Wear the Mask”

WE wear the mask that grins and lies, (a)
It hides our cheeks and shades our eyes,— 
This debt we pay to human guile; 
With torn and bleeding hearts we smile, 
And mouth with myriad subtleties.

Why should the world be over-wise, 
In counting all our tears and sighs? 
Nay, let them only see us, while 
            We wear the mask.

We smile, but, O great Christ, our cries 
    To thee from tortured souls arise. 
    We sing, but oh the clay is vile 
    Beneath our feet, and long the mile; 
    But let the world dream otherwise, 
            We wear the mask!

Apostrophe: a figure of speech that directly addresses an absent person or entity. 

Paradox is a statement or situation containing apparently contradictory or incompatible elements but upon closer inspection might be true. A Tale of Two Cities opens with the famous paradox, “It was the best of times, it was the worst of times.”

Metaphor:A direct relationship where one thing or idea substitutes for another

Alliteration: The repetition of consonant sounds within close proximity, usually in consecutive words within the same sentence or line

Rhyme scheme the pattern of rhyme used in a poem, generally indicated by matching lowercase letters to show which lines rhyme. The letter "a" notes the first line, and all other lines rhyming with the first line

Theme: a common thread or repeated idea that is incorporated throughout a literary work. This is extracted by close reading. Main Idea.
Strategies: Please start with Tier 1, then move on to the next level(s) completing questions at your comfort level.

Tier 1 Comprehension Check

Use a dictionary to define words to help you better understand the poem. Use context clues.

Annotate the lines you understand.

________________________________________

Tier #2 Literary Analysis

Explain your  theme:

What is the rhyme scheme of this poem?

Identify any alliteration by line numbers.

Why do you think this poem a paradox?

Identify the metaphor in the poem by lines.

Tier #3 (Critical Thinking)

What do you think makes this poem rhetoric?

How can we apply/parallel this poem to Jacobs’ Incidents in the Life of a Slave Girl? Be explicit with your answer citing specifics from the text. Include chapter and page numbers.

Use ideas from both passages to establish a controlling idea about metaphorical masks as revealed in both Dunbar’s “Mask” and Jacobs’ Incidents
Bonus Question Answer: Do you think this poem is an allusion to slavery? Why or Why not?

Share Out!


	Continue working on your story map!

How did you do (handout)?

Student’s Self-Reflection Rubric: Based on your performance on the questions select one of the columns and continue the sentence.  

Component
Don't Have A Clue, But Am Hopeful!
I'm Getting There!

By George!  I Know I've Got It!
Did I complete ALL class assignments?

Group participation

I got meaning of the poem

Not sure what I’m doing wrong, but I did not complete my work because

I did not participate in any of my group discussion because

Still not sure about……

I am inconsistent in completing my class work and needed to complete

I could have done better in my group participation

I understand only…

I have completed my class work today because

I rocked because 

I understand this poem…

Please take a look at your two essays and write a One paragraph on what you think you can do to improve your writing and what you think of the remarks given on the essay.  Please come see me if you need me to clarify any remarks.


	Nov. 17, 2009
	YOU ALL HAVE A FINAL ON JACOBS’ INCIDENTS IN THE LIFE OF A SLAVE GIRL ON THE FOLLOWING DATES:

PERIOD 2 AND 8 ON THURSDAY 

PERIOD 4 ON WEDNESDAY.  

WE WILL BE REVIEWING TODAY!!!!!!! Teacher reserves right to change test dates to fit the need of all students.
	

	Nov. 16, 2009

E2-Students will understand how multiple levels of meaning are conveyed in Jacobs' Incidents. 
Students will use inference and deduction to understand the text.
Students will evaluate literary merit based on an understanding of the genre, the literary period and tradition. 
E4-Students will express their thoughts and views clearly with attention to the perspectives and voiced concerns their peers and teacher.
	Background for understanding : (The idea of “The cult of True Womanhood,” or “the cult of domesticity,” sought to assert that womanly virtue resided in piety, purity, submissiveness, and domesticity- The attributes of True Womanhood, by which a woman judged herself and was judged by her husband, her neighbors, and her society could be divided into four cardinal virtues - piety, purity, submissiveness, and domesticity... Without them.... all was ashes. With them she was promised happiness and power.).
True Women were to hold the four cardinal virtues :
1. Piety - believed to be more religious and spiritual than men
2. Purity - pure in heart, mind, and body
3. Submission - held in "perpetual childhood" where men dictated all actions and decisions
4. Domesticity - a division between work and home, encouraged by the Industrial Revolution; men went out in the world to earn a living, home became the woman's domain where a wife created a "haven in a heartless world" for her husband and children.[1] 
Aim: How is Linda Brent portrayed as an unconventional heroine who portrayal as slave challenges the cult of true womanhood while struggling to reclaim her status as a woman, and reconstructing the ideals of women in nineteenth century America? 
Do Now: Write a sentence in your notebook starting with I believe that of the four virtues still holds true in today’s society because…. 
Comprehension Check: 
“Sketches of Neighboring Slaveholders” 
What dehumanization/degradation do we see in Mr. Conant, Mrs. Wade’s 
What happened to James the slave? (48-49) 
According to Linda Brent, what value do women hold? (49) 
What happened to the “kind mistress/orphan woman” who took inherited a woman and her six children? (50-51) 
Explain: “The poor worm shall prove her contest vain. Life’s little day shall pass, and she is gone! (52) 
Explain: According to Linda Brent, “slavery is a curse to the whites as well as to the blacks.” (53) 
“A Perilous Passage in the Slave Girl’s Life” 
Comprehension Check: 
What was Dr. Flint’s new plan for Brent? (53) 
How old is Linda in this chapter? (55) 
Literary Analysis: 
Characterize Mr. Sands 
Interpretive: 
What did Linda Brent do “with deliberate calculation?” (54-55) 
Identify Brent’s use of rhetoric in “Perilous Passage” (54, 56) 
In her rhetoric, Brent addresses her readers as “O virtuous reader…” why? (56) 
Where do we see hypocrisy of the church? (50) 
According to Brent, “I feel that the slave woman ought not to be judged by the same standard as others”- Why? (56) 
Why did Aunt Marty/Linda’s grandmother ostracize Linda and tell her that she would “rather see you dead than to see you as you now are [pregnant]. You are a disgrace to your mother?” (57) 
Critical Thinking: Using the four cardinal virtues 
Which of the four cardinal virtues do you think is the most important and why? 
What does Linda do that challenges the “cult of true womanhood?” 
According to the cardinal virtues that makes the nineteenth century woman a “true woman” is Linda a true woman? Why or Why not? 
Cooperative Learning: Form your Groups and write in your notebooks the following as a header: 
Slavery was terrible for both men and women, but one can say that it was far more terrible for women. 
Then say if you agree or disagree with this quote and why. 
Finally, cite your sources using citations from the text and page numbers. 
Share out! 
 
	Homework: 
How does Linda Brent/Jacobs struggle to reclaim her status as a woman and reconstruct the ideals of women in the nineteenth century? 
Vocabulary Words to know: 
IX: 
Depredations (46) 
Inducement (46) 
Interred (47) 
Divested(47) 
Cessation (47) 
Manumit (50) 
Inculcated (51) 
Licentiousness (51) 


X 
Abyss (54) 
Eloquent (55) 
Sophistry (55)

The following is a project that you must turn in as your project grade.  It is a story map that will help you with the critical lens.
Information Technology High School

Ms. Hyde

English 5

December 1st, 2009

Iya Candoit  (5 points)


Title of Book, by author (5 pts)

Genre:______________ (5 pt)

Characters & Characterization: (15 points)

· Linda Brent (Harriet Jacobs) Protagonist and Characterization

· Mr./Dr. Flint and Mrs. Flint Antagonists and Characterization

· Name of Other Characters and characterize each in one two sentences.

· Aunt Marthy

· The Lover

· First Kind Mistress

· Linda’s Father

· Benjamin

· William

· Mr. Sawyer

· Llinda’s Two Children

· Neighboring Slave Master

· Two Other people who helped Linda escaped

Plot (10 points) 2 sentences plus for each.

· Exposition, Rising Action, Climax, Falling Action, Resolution

Settings (10 points): identify five important settings, chapters page numbers

· Setting Time: 

· Setting Place: 

· State any importance the settings

Vocabulary (10 points): Create 10 sentences from words you do not know.
Themes:Themes are the fundamental and often universal ideas explored in a literary work. (10 points)

· List two themes and explain why they are applicable to this narrative.

Conflicts (10 points): external and internal. Identify the following conflicts throughout the narrative

· Man vs. man

· Man vs. world

· Man vs. self

· Man vs. nature

Literary Elements (10 points) identify the following elements chapters and page numbers with explanation.

· Rhetoric                             Point of view

· Symbolism                        Metaphor
· Allusion                             Irony
· Simile                                Figurative Language
· Flashback

      Foreshadowing

Important Quotes (10 points) identify what you think are five most important quotes, chapters, and page numbers. Then explain the quotes in your own words.



	
	
	

	Nov. 13, 2009
	Aim: What are slaves taught to think of the North, and why are they depicted as inferior?
Do Now: Write about a time when you were either deceived/lead to think about something that was not true. I recall a time when…
Comprehension Check:
What do slaveholders pride themselves on?
How does Jacobs’ literacy prove valuable to herself and community?
Interpretive:
Why does Jacobs say that liberty “is more valuable than life” (43)?
Why has northerners proved to be “apt scholars?” (44)
Why does says that she admits that the “black man is inferior?” (43)
Cooperative Learning:
Cite from the text as many instances where the characters suffers further dehumanization and degradation in "The Lover"
"The Lover"
Character
Example of Dehumanization/Degradation
Works Cited
Share out!
Connect to World
Where in today’s society that we are witnesses to “liberty more valuable than life”?

Critical Thinking:
Do you think non-anglo males and females are treated unfairly or as inferior in today’s society? Take a look at the following report by Pedro A. Noguera, Ph. D is a Professor in the Graduate School of Education at Harvard University.
In my own research at high schools in northern California, I have obtained consistent evidence that most Black students value education and would like to succeed in school. In response to a survey about their experiences in school, nearly 90% of the Black male respondents (N=147) responded "agree" or "strongly agree" to the questions, "I think education is important", and "I want to go to college.” However, in response to the following questions: "I work hard to achieve good grades" and "My teachers treat me fairly", less than a quarter of the respondents, 22% and 18% respectively, responded affirmatively. An analysis of just these responses to the survey suggests a disturbing discrepancy between what students claim they feel about the importance of education, the effort they expend, and the support they receive from teachers.(71) Similar results were obtained from a survey of 537 seniors at an academic magnet high school. African American males were least likely to indicate that they agreed or strongly agreed with the statement, "My teachers support me and care about my success in their class.” (Figure 1).

	Research the Fugitive Slave Law Act.


The following is a project that you must turn in as your project grade.  It is a story map that will help you with the critical lens.
Information Technology High School

Ms. Hyde

English 5

December 1st, 2009

Iya Candoit  (5 points)


Title of Book, by author (5 pts)

Genre:______________ (5 pt)

Characters & Characterization: (15 points)

· Linda Brent (Harriet Jacobs) Protagonist and Characterization

· Mr./Dr. Flint and Mrs. Flint Antagonists and Characterization

· Name of Other Characters and characterize each in one two sentences.

· Aunt Marthy

· The Lover

· First Kind Mistress

· Linda’s Father

· Benjamin

· William

· Mr. Sawyer

· Llinda’s Two Children

· Neighboring Slave Master

· Two Other people who helped Linda escaped

Plot (10 points) 2 sentences plus for each.

· Exposition, Rising Action, Climax, Falling Action, Resolution

Settings (10 points): identify five important settings, chapters page numbers

· Setting Time: 

· Setting Place: 

· State any importance the settings

Vocabulary (10 points): Create 10 sentences from words you do not know.
Themes:Themes are the fundamental and often universal ideas explored in a literary work. (10 points)

· List two themes and explain why they are applicable to this narrative.

Conflicts (10 points): external and internal. Identify the following conflicts throughout the narrative

· Man vs. man

· Man vs. world

· Man vs. self

· Man vs. nature

Literary Elements (10 points) identify the following elements chapters and page numbers with explanation.

· Rhetoric                             Point of view

· Symbolism                        Metaphor
· Allusion                             Irony
· Simile                                Figurative Language
· Flashback

      Foreshadowing

Important Quotes (10 points) identify what you think are five most important quotes, chapters, and page numbers. Then explain the quotes in your own words.



	Nov. 12, 2009

Students will read aloud with expression, conveying the meaning and mood of a work.
Students will use inference and deduction to understand the text.
Students will evaluate literary merit based on an understanding of the genre, the literary elements, and the literary period and tradition

	Aim: How does the protagonist suffers further dehumanization and degradation in Chapter VII "The Lover?"

de·hu·man·ize (dē hyo̵̅o̅′mə nīz′)
transitive verb -·ized′, -·iz′·ing
to deprive of human qualities, as pity, kindness, individuality, or creativity; make inhuman or machinelike
Degrade:
To reduce in grade, rank, or status; demote.
2. To lower in dignity; dishonor or disgrace: a scandal that degraded the participants.3. To lower in moral or intellectual character; debase.4. To reduce in worth or value: degrade a currency.5. To impair in physical structure or function.

Do Now: Start writing in your notebook I have experienced/witnessed/felt dehumanization or/and degraded....
Comprehension Check:
Who is Linda in love with? (36)
What is her lover's profession in the neighborhood? (36)
Who did Linda confide in about her lover?
Who did she ask for help to talk to Dr. Flint?
What was Dr. Flint's response to Linda's proposal of marrying her lover?
How are they acquainted?

Literary analysis:
How is slavery metaphorically illustrated in the text? (look at the first paragraph of "The Lover")
Close/Interpretive/Infer:
How are men further emasculated in this literary work?
Why does Dr. Flint tells Linda to take up with one of his slaves instead of granting her permission to marry her lover?
In what way is Dr. Flint acting like a jealous lover himself?
What really triggers Dr. Flint to physically abuse Linda and why?
Explain Linda's response "Do you know....that I can kill you, if I please? You have tried to kill me, and I wish you had; but you have no right to do as you like with me" (39).
What does it mean to have "high notions?" (39).
Why does Dr. Flint tell Linda that she "[has] been the plague of [his] life" (39)?
Critical Thinking:
What is the importance of virtue in this chapter?
In her slave status, why is Linda allowed to "answer back" Dr. Flint?
How is Dr. Flint portrayed as an animal and Linda like prey? (40)
Why do we not know the lover by his real name or fake name?
Why did Linda have to give up the thought of marrying her lover?

Connect and write in your notebook: Can you connect to anything in this chapter? Did you ever have a boy/girl/friend that someone did not approve of?

The following is a project that you must turn in as your project grade.  It is a story map that will help you with the critical lens.
Information Technology High School

Ms. Hyde

English 5

December 1st, 2009

Iya Candoit  (5 points)


Title of Book, by author (5 pts)

Genre:______________ (5 pt)

Characters & Characterization: (15 points)

· Linda Brent (Harriet Jacobs) Protagonist and Characterization

· Mr./Dr. Flint and Mrs. Flint Antagonists and Characterization

· Name of Other Characters and characterize each in one two sentences.

· Aunt Marthy

· The Lover

· First Kind Mistress

· Linda’s Father

· Benjamin

· William

· Mr. Sawyer

· Llinda’s Two Children

· Neighboring Slave Master

· Two Other people who helped Linda escaped

Plot (10 points) 2 sentences plus for each.

· Exposition, Rising Action, Climax, Falling Action, Resolution

Settings (10 points): identify five important settings, chapters page numbers

· Setting Time: 

· Setting Place: 

· State any importance the settings

Vocabulary (10 points): Create 10 sentences from words you do not know.
Themes:Themes are the fundamental and often universal ideas explored in a literary work. (10 points)

· List two themes and explain why they are applicable to this narrative.

Conflicts (10 points): external and internal. Identify the following conflicts throughout the narrative

· Man vs. man

· Man vs. world

· Man vs. self

· Man vs. nature

Literary Elements (10 points) identify the following elements chapters and page numbers with explanation.

· Rhetoric                             Point of view

· Symbolism                        Metaphor
· Allusion                             Irony
· Simile                                Figurative Language
· Flashback

      Foreshadowing

Important Quotes (10 points) identify what you think are five most important quotes, chapters, and page numbers. Then explain the quotes in your own words.


	Vocabulary to know: tendrils, dehumanize, degrade, sanction, dissipated, manifested, lenient (39), desolate (42), defray (42).

The following is a project that you must turn in as your project grade.  It is a story map that will help you with the critical lens.
Information Technology High School

Ms. Hyde

English 5

December 1st, 2009

Iya Candoit  (5 points)


Title of Book, by author (5 pts)

Genre:______________ (5 pt)

Characters & Characterization: (15 points)

· Linda Brent (Harriet Jacobs) Protagonist and Characterization

· Mr./Dr. Flint and Mrs. Flint Antagonists and Characterization

· Name of Other Characters and characterize each in one two sentences.

· Aunt Marthy

· The Lover

· First Kind Mistress

· Linda’s Father

· Benjamin

· William

· Mr. Sawyer

· Llinda’s Two Children

· Neighboring Slave Master

· Two Other people who helped Linda escaped

Plot (10 points) 2 sentences plus for each.

· Exposition, Rising Action, Climax, Falling Action, Resolution

Settings (10 points): identify five important settings, chapters page numbers

· Setting Time: 

· Setting Place: 

· State any importance the settings

Vocabulary (10 points): Create 10 sentences from words you do not know.
Themes:Themes are the fundamental and often universal ideas explored in a literary work. (10 points)

· List two themes and explain why they are applicable to this narrative.

Conflicts (10 points): external and internal. Identify the following conflicts throughout the narrative

· Man vs. man

· Man vs. world

· Man vs. self

· Man vs. nature

Literary Elements (10 points) identify the following elements chapters and page numbers with explanation.

· Rhetoric                             Point of view

· Symbolism                        Metaphor
· Allusion                             Irony
· Simile                                Figurative Language
· Flashback

      Foreshadowing

Important Quotes (10 points) identify what you think are five most important quotes, chapters, and page numbers. Then explain the quotes in your own words.



	Nov. 11, 2009
	Holiday honoring Veterans.  
	Nil

	Nov. 10, 2009

E2-Students will understand how multiple levels of meaning are conveyed in Jacobs' Incidents: Agency, Abuse
	Aim: How does absolute power corrupts absolutely?
Do Now: Start writing a sentence with I have witnessed absolute power...
Requirements: Students will take notes in their notebooks on class discussion, peers perspectives etc.
Cite page numbers or chapters to support their perspectives.
Comprehension Check:
Why is Mrs. Flint Jealous and who is she jealous of?
Why does Harriet chooses death and hard work than to live with an "unprincipled master and jealous mistress" (29)?
Why was Mr. Flint slipping notes to Harriet?
How old is Harriet in this chapter? (31)
How does Mrs. Flint mask herself to fool Linda? What does she do?
What number wife is Mrs. Flint? (33)
Is Mrs. Flint younger or older than her husband?
How many children has he fathered? (34)
Interpretive:
Why do you think Mr. Flint wouldn't allow anyone to punish Harriet?
Is he in love or completely obsess with her?
Why do you think Harriet was chosen to sleep with Flint's daughter?
Why does Mrs. Flint make Harriet swear on a Bible?
Literary analysis: Why is it ironic that Mrs. Flint "pitied herself as a martyr"? (32).
Synthesize and Explain: " I could not blame her...slaveholder's wives feel as other women would under similar circumstances..." (32)
Critical Thinking: Explain "have I ever treated like a negro" (34)
What promises does Flint make to Linda and why? (34)
Rhetoric: where is rhetoric evident?
Cooperative Learning:
1. "The Jealous Mistress" and identitfy how absolute power corrupts absolutely, however, how does Harriet Jacobs takes possession of herself and not submit to the will of Mrs. Flint.

2. Identify: The varying forms of abuse Harriet endured throughout the narrative so far and cite your sources.

3. What are the conflicts/problems facing the white slave mistress?

4. How is hypocrisy evident in this narrative?

STUDENTS WILL SHARE OUT!.
	What are the various and important settings in this narrative so far?

Characterize the following characters in one sentence:

Linda Brent (protagonist)

Aunt Marthy

Benjamin

William

Linda’s first kind Mistress

Mr/Dr. Flint (antagonist)

The Lover

Second Mrs. Flint (antagonist)

Other slave masters

Mr. Sawyer (Lawyer)

Very important: List at least 5 important quotes from this slave narrative list the chapter and page numbers. Illustrate the quotes in “quotations”



	Nov. 9, 2009

Objective: Students will review yesterday's test on Incidents in the Life of a Slave Girl, by Harriet Jacobs
E2-Students will understand how multiple levels of meaning are conveyed in Jacobs' Incidents: Virtuosity and women.

	Aim: There is a notion of women being virtuous in Incidents: what does it mean to be virtuous during the 18th century vs. 21st century?
Do Now: What does it mean to be a "good girl" or "good boy" in today's society...what things are expected, what are the rules?
Requirements: Students will take notes in their notebooks on class discussion, peers perspectives etc.
Cite page numbers or chapters to support their perspectives.
Cooperative Learning: Each group will review "The Jealous Mistress" up to chapter 10.

Research the meaning of virtuous (apply it to women in Jacobs' time) where in the text can you find virtuosity in both men and women and who truly possesses it?
	Complete reading up to page 105.

	Nov. 5-6, 2009

Students will acquire vocabulary words: rhetoric, preface, mulatto, and pseudonym.


Students will identify the elements of slave narrative as (genre).

Students will engage in reading and writing

Part II

E2-Students will understand how multiple levels of meaning are conveyed in Jacobs' Incidents

E2- Students will analyze and understand the literary elements of setting, metaphor, Irony, and characterization.

E4-Students will express their thoughts and views clearly with attention to the perspectives and voiced concerns their peers and teacher.


	Aim: How is rhetoric illustrated in the preface of Harriet Jacobs’ Incidents in the Life of a Slave Girl?

Do Now: From your research: draw a KWL chart in your notebooks and identify 1 aspect of Jacobs’ life.

Recap Mini Lesson of what is Rhetoric:

Think about the Presidential Debate…what rhetoric do you know of exists in the last debate?

Whole Class: Teacher will read aloud the preface of Incidents.

Comprehension check:

Who is being addressed in the preface?

What was purposely done by the author?

Vocabulary:

What is a preface?

What is a pseudonym?

Literary Analysis:

What are the various settings?

Critical Thinking:

Why do you think she wants to “arouse women of the North to a realizing sense of the condition of two millions of women at the south…most of them far worse” (xiv).

Cooperative Learning:

Identify all the use of Rhetoric and Explain why this is rhetoric. Please use quotations

Part II

Background: Students would have already read Chapters 1-5, learned and able to identify rhetoric, historical research on the author and setting.

Objectives:

Aim: What do you think are the major tragedies that happened to the character Linda Brent, and how can these experiences help shape her character?

Do Now: Write about a really bad experience and the affect it had upon you physically or psychologically.

Requirements: Students will take notes in their notebooks on class discussion, peers perspectives etc. Cite page numbers or chapters to support their perspectives.

Comprehension Check:

Who do we learn are Linda Brent's family/relatives?

Who is Linda "bequeathed" to after her "kind mistress" died? ("Childhood" 6)

In Chapter IV "The Slave Who Dared Feel Like a Man," focuses on which character and why the use of a simile to portray this character?

How old is Linda Brent in Chapter V "The Trials of Girlhood?"

How old is Flint in Chapter V "The Trials of Girlhood?"

Literary Analysis: Analytical and Identify

Why did Linda say that her mistress "had been almost like a mother to me?"(Childhood 5)

Who is illustrated as the antagonist and what do you think makes this person an antagonist?

Who are referred to as "God Breathing machine" and why?(Childhood 6)

What is one of the "badges of slavery" (The New Master and Mistress, 9)

What is ironic about "The Slaves' New Year's Day?"

Vocabulary:

What is a Mulatto?

Interpretive: How is religion used as rhetoric?

Critical Thinking:

How is the slave woman portrayed vs. the white mistress throughout these chapters?

Cooperative Learning: Students will form five groups, use the books as support, and respond to the following on chart paper: List what you think to be 5-8 major tragedies that happened to Linda Brent in Chapters I through V and what affect did it have on her? List at least one per chapter. Please use page numbers/Chapters to support your perspectives.

Teacher's mode/Mini Lesson: charting my perspective with supporting evidence from the text.

Group One on Chapter I "Childhood" Tragedies and affect on Linda Brent || Tragedy

Linda's mistress dies || Affect

She is physically "bequeathed" to a 5 year old || Reference

"Childhood" page 6 ||

Share out!

Accomodations: Students may use dictionaries to better comprehend vocabulary. Teacher will be more than happy to re-read passage and sit with students who may need more guidance. Students may use their notes and past handouts. Lesson may contain illustrations for visual learners.


	In your notebooks draw any 10 scenes in which you think is the worst tragedy illustrated or key incidents. Give the chapter and a synopsis of each scene.

First Five due tomorrow…



	Nov. 4, 2009


	Hyde out Today.
	

	Nov. 3rd, 2009

No School
	No School….
	

	Nov. 2, 2009

Students will read and write for information and understanding to complete their ELA Regents Session One Part B essay.
	Aim: How can we use both text , chart, multiple choice questions, and our own analysis to best support the thesis?

Do Now: Please complete your essay OR take the time to proof read your work.
	Continue reading Harriet Jacobs Incidents in the Life of a Slave Girl.

	Oct. 26-27, 2009

Students will read and write for information and understanding.  

Students will use prior knowledge of comparing and contrasting two visuals to complete 10 (ten) multiple choice questions.
	Aim: What strategies do we need to put into practice to best understand the two visuals (text and graphic)  and complete the ten multiple choice questions?
Do Now: Students will read the accompanying text to a previous graph, analyze the text, compare and contrast both visuals, then answer the ten multiple choice questions.

Whole group: 

What strategies did you use when reading (seven habits of a good reader)

What strategies did you use when answering the multiple choice questions?

Which questions do you think can best help you with writing the essay?

Day II: Teacher and students will read aloud the text then we will collectively review the Multiple choice questions and select the best answer using strategies.
	Tomorrow we will review the multiple choice questions…

Parents a reminder that Parents Teachers Conferences will be held on Thursday from 5:30pm to 8:30pm and Friday from 12:00pm to 2:30pm.  Hope to see you all there.

	Oct. 23, 2009

Students will read and write for information and understanding.

Students will use prior knowledge to identify parts of speech to help them improve on grammar when writing.

Students will use technology and test their knowledge on Grammar.
	Aim: How can going back to basic grammatical activities help improve our writing skills?
Do Now: Students will take a laptop and go to the following websites and complete the Grammar Activities.  Each activity range from easy to challenging tiers.  Please start with Tier 1 and continue in chronological order

HAVE FUN!!!

You can work as small groups or individually…The first student to complete ALL/most Tiers will receive a Ms. Hyde’s Award for Grammar.  

Tier 1
Articles: A or An

http://a4esl.org/q/h/vt/a_or_an.html
Tier 2
Present Perfect or Past Tense (very common mistakes)

http://a4esl.org/q/f/z/zz29bms.htm
Tier 3
Multiple Choice Assorted Questions:

http://a4esl.org/q/h/mc009-jb.html
Tier 4
Subject Verb Agreement:

http://a4esl.org/q/h/vm/svagr.html
Tier 5
Necessary and Unnecessary Words this has 119 Questions: (Good Luck)

http://a4esl.org/q/j/dt/mc-unnecessary.html

	THE FOLLOWING HOMEWORK IS DUE ON MONDAY 

Name__________________________________________Date______________________

 English Basics 
V4N27
Suffixes Beginning With Vowels - Review
Add the correct suffix to the italicized word in each sentence. The first two are done for you.
1. You will not be permit to swim with the sharks! (ed, er) permitted
2. The plane is depart at noon. (ing, ish) departing
3. Football is a very excite sport. (est, ing)
4. The doctor gave her an inhale to help her breathe. (en, er)
5. Your opinion is certainly debate. (able, ist)
6. This is the big SUV ever manufactured. (er, est)
7. The colonists rebel against the king. (ed, ish)
8. You did a very fool thing! (ish, able)
9. The scarecrow is deter the crows from eating our corn. (er, ing)
10. The old road has to be repave. (ed, ing)

English Basics  Volume 4, Number 26, April 3, 2000  www.rhlschool.com
Suffixes Beginning With Vowels
Suffixes are endings that are added to root words. If the ending begins with a vowel, the spelling of the root word usually changes. For example, if the root word ends with a single vowel-single consonant, the final consonant is usually doubled.
dig + ing = digging trap + er = trapper
Add the correct suffix to the italicized word in each sentence. The first one is done for you.
1. The dog beg for another treat. (ed, er) begged
2.Are you plan to visit me in Myrtle Beach? (ed, ing)
3.The doctor found a stop in Paul's intestine. (able, age)
4.Morris is in a crab mood! (al, y)
5.Has your cream diet made you any thin? (er, ing)
6.That bulb gives the room a red glow. (ish, ist)
7.The boxer wanted to flat his opponent. (en, est)
8.Why are you wearing wool on the hot day of the year? (est, ist)
9.We won't give up because the game is still win. (able, al)
10. Roxanne cram fourteen brownies into her mouth. (ed, est)

Ms. Hyde’s English Basics





Homework due 10/26/09
Name_________________________________________________Period______Date_____
Regular Plural Nouns

Most nouns in English are made into plural nouns by adding an s to the singular form. If the noun ends with an s, ch, sh, or x, an es is added to make the noun plural. 
The underlined noun in each sentence is spelled in its singular form. Write the correct plural form after the sentence. The first one is done for you.
1. There are too many box in our attic. boxes
2. How many picture did you take on your trip?
3. Cheryl doesn’t enjoy washing dish.
4. There are three church in our little community.
5. Our soccer team has had four wins and three loss.
In each sentence there is one singular noun that should be plural. Underline that noun and write the correct form after the sentence. The first one is done for you.
1. We put ten of our best crystal glass on the table. glasses
2. All the student in that school wear uniforms.
3. Our watch don’t show the same time.
4. Why are all school bus painted yellow?
5. Seven protester were arrested after the riot.
6. We saw some bright flash of light coming from the woods.
7. Why must I pay four different tax on the same income?

Paragraphs

Paragraphs are groups of sentences having a common topic or main idea. Every sentence in a paragraph should support the theme of that paragraph. When a writer wants to use a sentence that doesn’t meet that requirement, it’s time to start another paragraph.
 1. Another unusual thing about Travis is his eating philosophy. He believes that there is no such thing as a breakfast food, lunch food, or supper food. He’ll eat tuna sandwiches for breakfast if the mood strikes. He often eats pancakes for lunch. He frequently goes to the movies in his pajamas before supper. When it’s finally time to go to bed, Travis will have a big bowl of Cheerios.
 2. Francine was certainly not as popular with her teachers as she was with her peers. She knew that she had earned her back seat in their hearts. She laughed out loud when Mr. Ami made his most serious statements in social studies class. She wrote mean little poems about Miss Baker, the soccer coach, and taped them on hallway walls. Her favorite subject was math. Every day, in every class, Francine would ask, “When can we go home?’
 3. Albert is a collector. He has an extensive stamp collection. His toe nail clipping collection is the topic of much discussion. The vacuum bag collection that decorates his bedroom walls is one of a kind. Albert loves to vacuum the house for his parents. He has a rock collection, a comic book collection, and even a used staples collection. It’s no wonder that Albert's friends call him “Mr. Collector.”
 4. Please write back soon. I want to know how you’re doing in school. How are your parents? Do you have many new friends? I have a new bike. Tell me if your new house is as nice as your old one. Are you still sad about moving? And of course, I want to know if you miss me just a little bit. 


	SIPB Mini Unit Continues.

Oct. 22, 2009
	On Day IV and V: 

Aim: How can we identify the important elements of structure of a sample essay:

we will look at a sample that scored 6 and 5.

Students will identify important elements of essay:

Title: “Spinning Straw into Gold”

Hook: In the classic tale of “Rumplestiltskin” …into gold.

Thesis: 

Body Paragraph I: Topic Sentence:

Supporting detail (a)

Supporting detail (b)

Supporting detail (c)

Was there a clincher/analysis?

Body Paragraph II: Topic Sentence

Supporting detail (a)

Supporting detail (b)

Supporting detail (c)

Was there a clincher/analysis?

Body Paragraph IV: Topic Sentence

Supporting detail (a)

Supporting detail (b)

Supporting detail (c)

Was there a clincher/analysis?

Concluding Paragraph V: Restated thesis differently

Did the student refer to what s/he wrote in the body paragraphs

How did s/he end the essay?

Individual Assessment: For students who have completed this outline,move on to:

Pages 40 to 45 in the Barron’s Regents Exam and complete the 12 Multiple choice questions.
	What problems are you having with essay writing and how can we resolve this problem.

	SIPB Mini Unit Continues.

Oct. 21, 2009
	Aim: How can we use prior knowledge of comparing and contrasting two visuals?

Do Now: Answer 10 Multiple choice questions on Graph and Text of Strawbale.

Whole class review of correct answers using prior knowledge of strategies.

Group work: Identify the correct answers in Both visuals.

Homework: read everything you on Session One Part B.


	

	SIPB Mini Unit Continues.

Oct. 19-20, 2009
	Follow-up Lessons:

Aim: How can we compare and contrast a visual/graphic to text for SIPB?

Do Now: What graphic organizer do you think we can use to compare and contrast two visuals?

On Day II-III we will analyze the accompanying text to the two graphs and students will use Venn Diagram to compare and contrast the two data.  Then Students will answer some multiple-choice questions based on the text.  Teacher will give students a specific formula/structure for writing Session One Part B essay.

On Day V and VI: Students will complete Session One Part B assessment.


	

	Objectives:

E2 Students will Read and write for information and understanding

E1.2.3.Students will be able to read, interpret, analyze, and discuss data that is presented in two visuals: non-fiction text and graph/chart/map.
E3. Students will use relevant information from both sources and show comparison and contrast with a Venn Diagram.

E3.Students will be able to analyze an article and graph identifying pertinent information. They will then apply that information to answer multiple-choice questions then write a persuasive essay.

E4. They will work cooperatively to reach their goal to write an article and successfully incorporate the graphs
Materials Used:

Writing Utensils

Various Handouts:. Graphs, Articles, Self-evaluation, and Models

All assignments are also posted daily on mshyde.net

LCD projector

Students’ Portfolio


	Day I

Aim: How well can we read and analyze a visual/graph to produce informative data and answer multiple-choice questions?

Do Now:/Motivation: Where can you find charts or graphs? What are they used for?

Answers may vary from math classes, news reports, nutritional food facts, census etc.

Or, illustrate through drawing in  your notebooks one type of graph/map/chart (asking students to use prior knowledge from math)

Procedure: teacher will post brainstorming ideas on the chalkboard.

Word Acquisition/Vocabulary:

Salient: adj.

1 : moving by leaps or springs : jumping

2 : jetting upward <a salient fountain>

3 a : projecting beyond a line, surface, or level b : standing out conspicuously : prominent; especially : of notable significance
Mini Lesson:

Recall/Introduction to Session One Part B with focus on underlined components:
ELA Regents Session One Part B/Part 2/Task II:

DAY I –1 ½ HOURS TO COMPLETE

Day

Part

Text AND GRAPH

Multiple Choice Q’s

Reading/Writing Task

1
B

one nonfiction text and a chart/graph 
10-12
informative or persuasive essay in response to an imaginary situation

Reading and Writing for information and understanding, as assessed by:

- a written response to a text and related visual 

- multiple-choice questions on basic comprehension
Key Note: if you refer to ONLY the text without referring to the graph, then your essay cannot score above 3. THEREFORE, YOU MUST REFER/CITE BOTH TEXT AND GRAPH TO SCORE ABOVE 3 providing you address the situation and write a well-structured essay.

TaskII: Reading and Writing for Information and Understanding

a) Extended written response to informational materials (text and visual)

b) Multiple-choice questions on basic comprehension of BOTH Text and Graph/Visual

Performance Indicators

1. Interpret and analyze complex informational texts and presentations...

2. Use a combination of techniques to extract salient information from texts.

3. Make distinctions about the relative value and significance of specific data, facts, and ideas. iWrite research reports, feature articles, and thesis/support papers on a variety of topics.

4. Present a controlling ideas that conveys an individual perspective and insight into the topic

5. Use a wide range of organizational patterns

6. Support interpretations and decisions

7. Use standard English skillfully

The Purpose of the Assessment

The purpose of Task 2 is to assess how well students are able to:

1. read two informative visuals (text and graphic)

2. select the important ideas and information presented in the texts;

3. use this information to write a well-developed essay;

4. for a specific audience and purpose.

1. This task provides us with information about how well students are ale to read and analyze informational texts and how well they are able to produce an extensive piece of informative writing (i.e., essay, article, letter) using appropriate information from the text and graphic/visual( Standard 1: Reading and writing for Information and Understanding) .
Models: some examples are illustrated, but see attached for complete models.

http://www.mathleague.com/help/data/data.htm
Review Different types of Graphs—Cross Curriculum: (see handout for more extensive description and models)

Line graphs can be used to show how something changes over time. Line graphs are good for plotting data that has peaks (ups) and valleys (downs), or that was collected in a short time period. The following pages describe the different parts of a line graph. Example:
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The graph above shows how John's weight varied from the beginning of 1991 to the beginning of 1995. The weight scale runs vertically, while the time scale is on the horizontal axis. Following the gridlines up from the beginning of the years, we see that John's weight was 68 kg in 1991, 70 kg in 1992, 74 kg in 1993, 74 kg in 1994, and 73 kg in 1995. Examining the graph also tells us that John's weight increased during 1991 and 1995, stayed the same during 1991, and fell during 1994.

Example 2
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Pie Charts

A pie chart is a circle graph divided into pieces, each displaying the size of some related piece of information. Pie charts are used to display the sizes of parts that make up some whole.
[image: image5.png]



Example 1:
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The pie chart below shows the ingredients used to make a sausage and mushroom pizza. The fraction of each ingredient by weight is shown in the pie chart below. We see that half of the pizza's weight comes from the crust. The mushrooms make up the smallest amount of the pizza by weight, since the slice corresponding to the mushrooms is smallest. Note that the sum of the decimal sizes of each slice is equal to 1 (the "whole" pizza").

Example 2
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Example 3: 

The pie chart below shows the ingredients used to make a sausage and mushroom pizza. The fraction of each ingredient by weight shown in the pie chart below is now given as a percent. Again, we see that half of the pizza's weight, 50%, comes from the crust. Note that the sum of the percent sizes of each slice is equal to 100%. Graphically, the same information is given, but the data labels are different. Always be aware of how any chart or graph is labeled. 
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Example 4: 

The pie chart below shows the fractions of dogs in a dog competition in seven different groups of dog breeds. We can see from the chart that 4 times as many dogs competed in the sporting group as in the herding group. We can also see that the two most popular groups of dogs accounted for almost half of the dogs in the competition. Suppose 1000 dogs entered the competition in all. We could figure the number of dogs in any group by multiplying the fraction of dogs in any group by 1000. In the toy group, for example, there were 0.12 × 1000 = 120 dogs in the competition. 
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Bar Graphs

Bar graphs consist of an axis and a series of labeled horizontal or vertical bars that show different values for each bar. The numbers along a side of the bar graph are called the scale.

Example 1:

The bar chart below shows the weight in kilograms of some fruit sold one day by a local market. We can see that 52 kg of apples were sold, 40 kg of oranges were sold, and 8 kg of star fruit were sold.
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Example 2: 

A double bar graph is similar to a regular bar graph, but gives 2 pieces of information for each item on the vertical axis, rather than just 1. The bar chart below shows the weight in kilograms of some fruit sold on two different days by a local market. This lets us compare the sales of each fruit over a 2 day period, not just the sales of one fruit compared to another. We can see that the sales of star fruit and apples stayed most nearly the same. The sales of oranges increased from day 1 to day 2 by 10 kilograms. The same amount of apples and oranges was sold on the second day. 
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Instructional Guide for Cooperative/Small Group Learning:

· Students will be divided into small groups; each group will receive two pages containing 

two different level visual/graphics. The first Table A “UV Index Sun Protection” is easier to read and analyze when compared to the more complex Table B “Life-Cycle Costs*of a House — 30 Years”.  

· Students will first work with Table A, then move on to Table B.
· Students will turn and talk and record the issue being presented in each graph/chart.
· Each group will complete the multiple choice questions on the visual graph.
·  Each group will select a presenter and a recorder.
· A presenter from each group will present information on 1 graph/chart to the class; the

recorder will write responses on the board.
Whole Class Evaluation: How did we do?

Students will exchange assessment and correct answers.

Students will recall/use prior knowledge: Whole class discussion reviewing each question for the quest of the “right answer”

Teacher will ask students which strategies they used to select the best answer. (related to previous lesson—transfer of learning and recalling strategies).

How did you do (handout)?

Student’s Self-Reflection Rubric: Based on your performance on the multiple choice questions select one of the columns and continue the sentence.  My score was ________and___________

Component
Don't Have A Clue, But Am Hopeful!
I'm Getting There!

By George!  I Know I've Got It!
Did I complete ALL class assignments?

Group participation

Not sure what I’m doing wrong, but I did not complete my work because

I did not participate in any of my group discussion because

I am inconsistent in completing my class work and needed to complete

I could have done better in my group participation

I have completed my class work today because

I rocked because 

Share out!
	Homework: 

Bring in a graph or chart (newspapers, magazines, nutritional facts, math class, subway map etc.) with your own analysis in one paragraph of the graph/chart/map.

Students are reminded to work on their short-term goals.  Please see me for any supplemental work that would help improve any suggestions we covered in mini-conferences.

Follow-up Lessons:

On Day II we will analyze the accompanying text to the two graphs and students will use Venn Diagram to compare and contrast the two data.  Then Students will answer some multiple-choice questions based on the text.  Teacher will give students a specific formula/structure. for writing Session One Part B essay.

On Day III: we will look at a sample that scored 6 and 5.

On Day IV and V: Students will complete Session One Part B assessment.

TABLE B

Life-Cycle Costs*of a House — 30 Years
Estimated costs and savings for a 1,375 square-foot, 3-bedroom, 2-bath home

in a moderate climate with both heating and cooling demands
Costs 

Conventional 

House 

Built by 

Contractor 

Straw-Bale 

House 

Built by 

Contractor 

Straw-Bale 

House 

Built by Owner 

and Contractor 

Straw-Bale 

House 

Built by 

Owner 

Construction
$ 82,500
$ 82,500
$ 40,000
$ 20,625

Down Payment 

(20% of 

construction costs) 

$ 16,500

$ 16,500

$ 8,000

none

Mortgage 

(over 30 years)

$ 118,800

$ 118,800

$ 57,600

none

Energy 

(heating/cooling)

$ 36,000

$ 18,000

$ 9,000

$ 9,000

Total Life-Cycle 

Costs

$ 171,300

$ 153,300

$ 74,600

$ 29,625
life-cycle costs — cost of finance (down payment and mortgage), utilities, and maintenance over the life of the building

Source: (adapted) Athena Swentzell Steen, Bill Steen, 

and David Bainbridge with David Eisenberg 

The Straw Bale House, 1994 

Chelsea Green Publishing Company (0109)

15 According to the table, for which cost would a homeowner save between a conventional house built by a contractor and a straw house built by a contractor?

(1) construction



(3) energy

(2) down payment


(4) mortage

16 For which type of house are construction cost the lowest?


(1) conventional built by a contractor

(2) straw bale built by a contractor

(3) straw bale built by the owner and a contractor

(4) straw bale built by the owner

TABLE A

UV Index Sun Protection

UV (ultraviolet) rays can cause sunburns, eye cataracts, skin aging, and skin cancer.  The

higher the UV Index number, the stronger the sun’s rays, and the greater the need to take

precautions.  The table below outlines the sun protection actions recommended at different

levels of the UV Index.

UV Index

Description
Sun Protection Actions
0–2
Low
• Minimal sun protection required for normal activity 

• Wear sunglasses on bright days.  If outside for more than one hour, cover up and use sunscreen 

• Reflection off snow can nearly double UV strength.  

Wear sunglasses and apply sunscreen 

3–5

Moderate

• Take precautions –cover up, wear a hat, sunglasses and sunscreen especially if you will be outside for 30 minutes or more 

• Look for shade near midday when the sun is strongest 

6–7

High

• Protection required –UV radiation damages the skin and can cause sunburn 

• Reduce time in the sun between 11 a.m. and 

4 p.m. and take full precautions –seek shade, cover up, wear a hat, sunglasses and sunscreen

8–10

Very High

• Extra precautions required –unprotected skin will be damaged and can burn quickly 

• Avoid the sun between 11 a.m. and 4 p.m. and take full precautions –seek shade, cover up, wear a hat, sunglasses and sunscreen 

11+

Extreme

• Values of 11 or more are very rare in Canada.  

However, the UV Index can reach 14 or more in the tropics and southern U.S. 

• Take full precautions.  Unprotected skin will be 

damaged and can burn in minutes.  Avoid the sun 

between 11 a.m. and 4 p.m., cover up, wear a hat, 

sunglasses and sunscreen 

• White sand and other bright surfaces reflect UV 

radiation and increase UV exposure

Source: (adapted) UV Index Program, 

Environment Canada 

www.msc.ec.ca (0608)

14 According to the table, besides the skin, ultraviolet rays can cause damage to

(1) nerves           (2) eyes

(3) muscles 
(4) bones

15 According to the table, the strength of UV radiation can be greatly increased by 

(1) wind 

(2) rain 

(3) mud  

(4) snow

16 According to the table, when is UV radiation from the sun the strongest?

(1) 9 a.m. 

(2) 10 a.m. 

(3) 12 p.m.


(4) 5 p.m.


	Oct. 13, 2009
	Agenda:

Period 2 and 8: will complete SIPA essay

Period 4: will complete PPT presentations
	Study Session One Part B

	Oct. 12, 2009

E3b: Students will participate in classroom discussion about Session One Part A Multiple choice Questions from previous days’ test.


	Aim: How well did we formulate judgment about the situation and task provided in the Listening Passage to select the best answers in the Multiple Choice Questions?

Do Now: Students and teacher will review the answers in class.

Student’s Reflection (write one paragraph): Students will write a summation on why they think they did well or not to well on this part of the exam.  Did you go with your “gut feeling?” Did you second guess yourself? Did you take notes on this or did you misinterpret it?


	We will review the Essay Question and look at anchor sample essays.  

We’ve completed Session One Part A: Listening Section of the ELA Regents and are moving on to Session One Part B: 

Session I Part B (Day 1): Reading and Writing for Information and Understanding (1.5 hrs)

Task 1: Answer multiple-choice questions about the informative reading and the visual materials such as tables, charts, and graphs.

Task 2: Write an extended written response to the informative reading and to the visual materials.

Bring in maps, graphs, charts etc..for us to analyze.

Nutritional Facts on a juice bottle, can of food, anything you eat.

Map 

Chart

Graph



	Oct. 9, 2009

E3e. Students listen to and analyzes a public speaking performance and: take notes on salient information, formulates a judgment about the overview, situation, and task. Finally, students will answer multiple choice questions and use same to write their first Session One Part A Five Paragraph Essay. 

E2. Students will exhibit an awareness of the importance of precise word choice using context clues to develop vocabulary and style when writing.

Accommodation has been made for two students:

Extended Time will be issued and teacher will re-read aloud for each.

Teacher super imposed script handout for one student to easily read.


	Aim: Aim: How well can we formulate judgment about an issue to answer multiple-choice questions??

Do Now: Identify a strategy you use to best answer a multiple-choice question.

5 minutes Mini Lesson Review on: 

Test Taking

Strategies for Answering Multiple Choice Questions

· Determine what the question is asking by identifying key words in the stem.

· Read all of the choices and eliminate any distracters (i.e. obvious incorrect answers).

· Generally, do not choose an answer choice with overly technical language.

· Consider the longest answer choice as possibly being the correct answer.

· Choose between two related terms rather than two unrelated terms.

· If you have a difficult time deciding between two close answers, try using the true/false technique. Read the stem using both answer choices and try to determine which one makes a more true statement.

· In most cases, do not choose an answer choice that contains an extreme word (all, always, none, never, etc.).

· If you must guess, a middle answer (B, C, or D) is often a better choice than the first or last answer choice.

· "All of the above" is often the correct answer choice.

· "None of the above" is usually not the correct answer choice. 

Susan Ziegert, University of Wisconsin – Waukesha, Test Taking: Strategies for Answering Multiple Choice Questions

http://www.waukesha.uwc.edu/sc/skills/tt_multichoice.html
Work Period: 

Students will listen to an account and use note-taking template to record their data.

Students will answer multiple-choice questions using the above strategies to arrive at the best answer, then students will complete essay.

Evaluation: How did we do?

Students will exchange assessment and correct answers.

Whole class discussion reviewing each question for the quest of the “right answer”

Teacher will ask students which strategies they used to select the best answer.

How did you do?

Reflection Rubric: Based on your performance on the multiple choice questions select one of the columns and continue the sentence.  My score was  6, 5, 4, 3, 2, 1, 0

Component
Don't Have A Clue, But Am Hopeful!
I'm Getting There!
By George!  I Know I've Got It!
Strategies for Multiple choice

Not sure what I’m doing wrong, but none of the strategies seem to work for me. Or, I need to work on my note-taking skills. Or,

I am inconsistent in selecting the right answer, but I’m getting there:

I feel confident that I will do well on the multiple choice questions because:

Share out!


	In our mini teacher student conference, we discussed a short term goal of SAT vocabulary preparation to better help you with acquiring language/meaning and style when writing.

Please complete the following exercise and return to your portfolios on Tuesday.  

Word bank for the sentences below (words are listed alphabetically): Please put your answers in the blanks within the sentences. The correct word choice answers are at the bottom of this page. 

  abstinence, affectation, alkaline, auspices, boreal, brogue, carnage, clathrate, cryptic, draconian, expatriate, feckless, fez, fissionable, founder, hegemony, initiative, insolvency, inviolable, lattice, litigious, malleable, myriad, oxymoron, pelagic, polity, postmodern, pretext, proliferation, rapprochement, reactionary, relegate, resonate, revitalize, substrate, template 

Alphabetical listing of the first 18 of 36 words:
AUSPICES, BOREAL, BROGUE, CARNAGE, CLATHRATE, FECKLESS, FISSIONABLE, HEGEMONY, INITIATIVE, INSOLVENCY, INVIOLABLE, LATTICE, POSTMODERN, PROLIFERATION, RAPPROCHEMENT, REACTIONARY, SUBSTRATE, TEMPLATE 

FIRST 18 WORDS and their FITB SENTENCES: 

1. Citizens of the small nation resented the strict _________ of the larger country's laws. 

2. Not a single person survived the _________ of the fiery, tragic explosion. 

3. On his recent visit to Alaska, Luke admired colorful _________ lights after the sun set. 

4. Nate felt relief upon learning of _________ between two feuding employees. 

5. Judge Stern has taken an _________ oath to oversee court proceedings justly. 

6. Jane studied with a tutor under the _________ of her scholarship program. 

7. Due to the _________ of their business, Jake and Ralph closed their plant. 

8. Quinn used a _________ to create several pages of similar content on his web page. 

9. Even though Arthur had lived in Chicago for thirty years, he never lost his Irish _________. 

10. Oliver took the _________ to head the committee because someone needed to do the job. 

11. Bonnie chose to use _________ to support the canes of the new roses. 

12. The scientist carefully studied the contents of the Petri dish and found no evidence of _________. 

13. In her studies, Mary learned that dirt is the _________ of many seedlings. 

14. Greta disliked the _________ furniture, preferring instead a more traditional look. 

15. Peter fired the _________ employee since she showed no improvement in six months. 

16. The gardener despaired to see the _________ of weeds that had grown so fast. 

17. Scientists, needing proof of _________ atoms, collaborated to find evidence. 

18. Frank insists that the _________ faction will compromise with positive dialogue. 



Alphabetical listing of the second 18 of 36 words:
ABSTINENCE, AFFECTATION, ALKALINE, CRYPTIC, DRACONIAN, EXPATRIOT, FEZ, FOUNDER, LITIGIOUS, MALLEABLE, MYRIAD, OXYMORON, PELAGIC, POLITY, PRETEXT, RELEGATE, RESONATE, REVITALIZE 

Second 18 WORDS and their FITB SENTENCES: 

19. Carla abhors the _________ nature of unethical individuals who make false claims. 

20. Yves bought a pair of loafers because the leather was soft and _________. 

21. Hanna learned more about Republican _________ when she attended a seminar. 

22. Wendy talked to Meg Whitman, the CEO and a _________ of EBay, at a formal dinner. 

23. Todd announced that plans to _________ the warehouse district would begin soon. 

24. Under the _________ of a friendly call, Greg reminded his son of his mom's birthday. 

25. Martin needs to continue his drug _________ if he wants to remain in the rehabilitation program. 

26. Harriet spied a red _________ in the display at the costume shop featuring hats. 

27. Keith plans to _________ his old school papers to the garage or basement. 

28. Bob went shopping to buy four _________ batteries for Sam's hand-held game. 

29. Ian was mystified by Vance's _________ email message and asked for clarification. 

30. Jake's English teacher told him not to use the _________, an authentic reproduction, in her essay. 

31. Drivers heard music _________ from Bill¹s car when it stopped at the light. 

32. Karen chose a lovely figurine from a _________ of choices in the antique store. 

33. Caroline always tilts her head, an annoying _________, when she speaks and listens. 

34. The _________ teacher, despite her rigidity and demands, prepared students well for college. 

35. Donna lives in Spain as an _________ but often returns to her hometown, Buffalo. 

36. Visitors to islands enjoy the _________ beauty of waves and breezes from the sea. 



	Oct. 6-7
	ACUITY TESTING AGENDA:

WE HAVE TO FILL OUT OUR SCANTRON

HOPEFULLY START THE TEST TODAY.

IF THERE IS AN ESSAY, THEN WE WILL COMPLETE IT IN CLASS TOMORROW.

For the students who have completed the acuity test; we will have a review of SIPA then do a pop quiz.
	OUR TEST ON SIPA BEGINS WHEN THE ACUITY TEST IS COMPLETED.

	Oct. 2-5, 2009

E3a: Students will participate in one-to-one conferences with teacher in which: 

Students portfolios are used to gauge individual’s growth development of all work completed in/out of class.

Teacher will review Student Goal(s)  handout and address any problems with student.

Then teacher and student will develop and negotiate to set  short term goals for student.

Students will work independently using Barron’s Regents Examination Book on SIPA.

PERIOD 4

Complete SIPA Study Guide and present on Friday.
	PERIODS 2 AND 8 ONLY please report tomorrow’s class ON TIME for your first MAJOR TEST ON THE LISTENING SESSION ONE PART A.  Late students will not have a make up on this part of the test.

I FORGOT TO TELL YOU THAT IF YOU ARE ONLY ASKED TO WRITE THE BODY OF A LETTER, THEN YOU MUST STILL WRITE 5 PARAGRAPHS. DO NOT INCLUDE OPEN SALUTATIONS.

Aim: What is my growth development in my E5 class?

Do Now: Teacher and student conferences are being done in class.

Rest of the class will review Session One Part A.

PERIOD 4 WILL CONTINUE WITH SIPA STUDY GUIDE PROJECT.

The following are answers to the English Verb and Paragraphs homework:  Please double check your errors.

Ms. Hyde’s English Basics





rhlschool.com
Name_________________________________________________Period______Date_____
The Real Verb

Sometimes the same word can be a noun, verb, or adjective, depending on how that word is used. Note the two underlined words in each selection and draw a ring around the verb. 

 1. Did I dream about you? It was more like a nightmare than a dream!
2. The spy decided that he would never poison himself. In spite of that decision, he continued to carry a poison pill in his shoe.
3. I can’t cover the pot until I find the cover!
4. Sam knew what question to ask first when it was his turn to question the suspect.
5. My old pickup truck is big enough to truck all the parts to the site in one trip.
6. Do you plan to sell your soap flavored health drink at a discount to members of the company’s health plan?
7. Did someone use dye to color this yellow paper or did it actually yellow with age?

Paragraphs

Paragraphs are groups of sentences having a common topic or main idea. Every sentence in a paragraph should support the theme of that paragraph. When a writer wants to use a sentence that doesn’t meet that requirement, it’s time to start another paragraph.
Which one of the two sentences that follow each paragraph belongs in that paragraph?
 1. Ryan is very athletic for a three year old. He can run faster than most kids twice his age. He throws and catches a basketball with ease. He is an accomplished tennis player and golfer. _______________________________
a. Ryan can even roller skate backwards on one foot.
b. Ryan can even read second grade level books.

2. Don’t be so quick to buy an SUV. They are more expensive than many equally comfortable automobiles. ___________ ____________________ They consume fuel faster than you can say, “Fill ‘er up!” These trucks are clearly not for everyone.
a. They tend to be much safer in collisions than other vehicles.
b. They are less stable and harder to control in emergency situations.

3. Yes, I confess, I’m a beef addict! I can’t drive past a Burger King without stopping in for a Whopper. I have filled my freezer with steaks and roasts and mountains of ground beef. No steer is safe if I’m in his neighborhood. ______________ _________________
a. I am very unhappy if I can’t eat mushrooms with my beef!
b. The Cattleman’s Beef Association should make me its poster boy!
4. The penguin is another bird that cannot fly. Its “wings” are flippers that carry it through the water instead of the air. _______________________________
a. Swimming is the penguin’s version of flight.
b. An ostrich is no better at flying than a penguin.

http://www.rhlschool.com/eng4n29.htm

	Students will self reflect on conference with teacher and start working on Short Term Goals.

Parents should feel free to contact Ms. Hyde to discuss their child’s growth development.

Students who missed the Baseline Essay Assignment or any assignment are still reminded to come see me during 9th period in Room 236 for any make up work:  Please find below the baseline essay assignment.

Aim: How can we synthesize skills learned on essay structure to best write an informative or responsive essay? 

Do Now: Students will use the entire period to write their baseline assessment essay.

Directions: Select one of the three essay topics and write a five paragraph informative or persuasive essay.

Informative Essay:

High school students are faced with making decisions about the world of work. Choose a job/career/profession that interests you. 

Explain why you might consider it, what preparation you need to pursue it, and what skills you need to be successful. 

Persuasive:

Your school district is considering a rule that students may not carry backpacks to school. Do you agree or disagree? 

Write to persuade your principal to support your opinion.

Your school is considering a policy that would limit the amount of homework teachers may assign. Do you agree with this policy? How would it affect your success in high school? 

Write an essay persuading the principal to accept your ideas about limiting homework

Assessment: Students work will be graded using a Writing Rubric.



	Oct. 1, 2009

Periods 2 and 8

E3e. Students listen to and analyzes a public speaking performance and: take notes on salient information, formulates a judgement about the overview, situation, and task. Finally, students will answer multiple choice questions. 

Period 4: Students will work on their “SIPA Study Guide” using teacher handouts and their own experiences.
	Aim: How well can we formulate judgment about an issue to answer multiple choice questions?

Do Now: Students will listen to an account and take notes.

Work Period: Students will answer multiple choice questions, exchange papers, and teacher will review all answers with method of process of elimination.


	Fill out Student Goals handout and bring to class tomorrow to discuss in conference.

	Sept. 29-30, 2009

E1: Students will analyze ELA Regents Scoring Rubric and Conversion Chart to evaluate and assess their potential.

E3:Students will use prior knowledge on identifying parts of an essay.

E2a Students will use graphic organizer to identify the similarities and differences in the scoring of anchor essays.

E2a: Students will produce a study guide that recounts substantial information on Session One Part A gathered by students over a period of time.

E3b. Students will engage in group meetings and display appropriate turn taking behaviors, as well as gives reasons in support of opinions expressed.

E2, E3,Session I Part A (Day 1): Listening and Writing for Information and Understanding

Students will reflect on their own writing.

E3b. Students will participate in group meeting to achieve the overall group goal efficiently.

.


	Aim: How can we use the ELA Regents Scoring Rubric to better understand the differences between essays that scored 6 and 5, 4, and 3?

Do Now Period 2: Read a student’s essay that scored a 4 and 3 and do the following in your group activity work period. Students will use highlighters to color code and identify the different parts of the essay.

Aim: What do you think we need to know in order to produce a study guide that recounts substantial information on SIPA?

Do Now Period 4 (E5H): Indicate on a blank sheet of paper what you knew about SIPA before entering this class, what you wanted to know, and what you have learned after entering this class.

Work Period E5H depends on Laptop Cart: Students would have already completed analysis and comparing and contrasting of ALL Essays using Venn Diagram.  E5H students will illustrate their complete understanding of the necessary skills needed to complete Task 1/SIPA of ELA Regents by doing the following:

1. Form Groups of 4s and:

2. Write a Guide to Passing Task 1/SIPA 

3. When is the exam? Jan. 22nd 2010

4. Do you take this exam on Day one or Day two?

5. What should a student do the night before the exam? (example sleep well…)

6. What happens if you are late to the exam? (report to late room)

7. What is being read ALOUD to you?

8. What do you have to do when LISTENING?

9. Show various ways that students can take notes

10. What do you do first—Multiple Choice, then Essay?

11. What is the best way to approach multiple choice questions? (process of elimination)

12. What two rhetorical modes of writing are possibilities? Informative, persuasive

13. How must students structure their essay?

14. Feel Free to use clip art to enhance visuals of the written word.

15. Bring in Magazine Cut outs for visual aids.

16. Please feel free to add any additional information if necessary.

I will post the first two completed Guides on mshyde.net

Do Now Period 8: Read a student’s essay that scored a 4 and 3 and do the following in your group activity work period.

Work Period: Using prior knowledge of Essay structure: You will now become a paragraphing inspector and identify the following:

· How many paragraphs did the student write?

· Did the student use a “hook” to catch the reader’s attention

· Identify the thesis statement.

· Identify the topic sentence(s).

· Bullet point each supporting details taken from the text

· Did the student summarize each paragraph that proves their topic sentence?

· Did the student use any “direct quotes?”

· How did the student conclude? Did s/he introduce any new ideas? 

· How did the student restated the thesis statement.

Assessing students understanding of lesson using Graphic Organizer.

[image: image12.jpg]Venn Diagram
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Use a Venn Diagram to Compare Essay one to Essay two do you notice the differences? Record the similarities and differences on the Graphic Organizer

Take a look at the essays scoring rubric.

Share out.

Mini Lesson: 

Structure of an Essay 
I.  Some Definitions and Descriptions:

      A.  Introduction:  The opening paragraph of your essay.  The introduction should grab the attention of your reader while also acting as a short preview of the ideas of your whole paper.  The introduction should include your thesis statement and preview the ideas you’ll elaborate on in the rest of your essay in the order that those ideas appear in your body paragraphs.

      B. Thesis Statement:  The main point your whole essay is making.  Your thesis statement should be a direct answer to the prompt (or question) you are responding to.  A thesis statement takes a strong stance and basically sates the conclusion you’ve reached about your topic.  A good thesis will generally be phrased in a way that uses the language of the prompt you are responding to.  Some people may prefer it to be the last sentence in your intro paragraph, but it can also be towards the beginning of it as well.

      C. Body Paragraphs:  Your body paragraphs are the support for your thesis.  They should all help in proving your thesis statement.  In your body paragraphs, you will provide your reader with evidence and analyze and explain how this evidence proves your point.  As a basic guideline, aim for around three body paragraphs, each with a main idea. 

      D. Topic Sentence:  Generally the first sentence of your body paragraph.  The topic sentence summarizes what your body paragraph will be about.  Every remaining sentence in that paragraph must be directly related to supporting the idea in this sentence.

      E. Evidence/Concrete Details:  These are your pure pieces of evidence.  Depending on the kind of essay you’re writing, they may be examples you’ve invented, quotes from a text, or events from a story.  One or two concrete details should be used in each body paragraph.  Concrete details always need to be explained.

      F. Analysis/Commentary:  While concrete details can be quotes or events from a story that you’ve found, the commentary is the actual ideas that you come up with on your own.  Commentary means you provide explanations and interpretations of your evidence.

      G.  Transitions:  Words or phrases that indicate a new point is being made or that there is a change or shift in focus.  Examples: First, second, next, in addition, furthermore, finally, in conclusion, etc.

      H. Conclusion:  The final paragraph of your essay.  Your conclusion recalls and retraces your main ideas and how they connect and add up to prove your thesis while giving your essay a “finished” feel.

 
II.  Structuring the Essay:

      Writing your essays will be easy once you understand an essay’s skeleton (where all the parts go).  It’s easy to remember how to structure your essay because (get ready for this secret) your whole essay works just like a paragraph.  Here’s a little secret formula to help you remember this: T.E.A. 
Topic sentence/Thesis
Evidence
Analysis 
Think about this analogy:

              Your whole Paper:   Your Paragraphs:

T    Thesis/Intro   (is like) Topic Sentence: (they both guide you, tell your 

      main idea)

E   Body Paragraphs (are like) Evidence/Concrete Details (they support your 

      main idea)

A   Conclusion  (is like) Analysis/Commentary (helps you understand the 

      evidence) 
Work Period:

You will now become a paragraphing inspector and identify the following:

How many paragraphs did the student write?

Did the student use a “hook” to catch the reader’s attention

Identify the thesis statement.

Identify the topic sentence(s).

Bullet point each supporting details taken from the text

Did the student summarize each paragraph that proves their topic sentence?

Did the student use any “direct quotes?”

How did the student conclude? Did s/he introduce any new ideas? 

How did the student restated the thesis statement.

Compare Essay one to Essay two do you notice the differences?

Take a look at the essays scoring rubric.

Share out.


	We have approximately 73 days left to ELA Regents Exams in Jan 22nd 2010.  Review ELA Regents package on SIPA and we will begin our first part of the exam on Monday.

Periods: 2, and 8. please use the handout KWL chart and indicate what you already knew about SIPA, What you wanted to Know?, and What you have Learned?

Know

Must get a passing grade of 65

Wanted to Know

Can I retake this exam to get a high grade?

Learned

Yes. I can retake this exam again in June to get a higher score.  

Period 4 will continue to work on their Guide Project until tomorrow!


	Sept. 25 

Students will analyze ELA Regents Scoring Rubric. And Conversion Charts to evaluate and assess their potential.

Students will use

prior knowledge on

structuring an

essay.

Session I Part A (Day 1): Listening and Writing for Information and Understanding

Students will reflect on their own writing.


	Aim: How can we use the ELA Regents Scoring Rubric to better understand the grading system on Session One Part A of the ELA Regents exam?

Do Now: Read a student’s essay that scored a 6A and do the following in their group activity.

Mini Lesson: 

Structure of an Essay 
I.  Some Definitions and Descriptions:

      A.  Introduction:  The opening paragraph of your essay.  The introduction should grab the attention of your reader while also acting as a short preview of the ideas of your whole paper.  The introduction should include your thesis statement and preview the ideas you’ll elaborate on in the rest of your essay in the order that those ideas appear in your body paragraphs.

      B. Thesis Statement:  The main point your whole essay is making.  Your thesis statement should be a direct answer to the prompt (or question) you are responding to.  A thesis statement takes a strong stance and basically sates the conclusion you’ve reached about your topic.  A good thesis will generally be phrased in a way that uses the language of the prompt you are responding to.  Some people may prefer it to be the last sentence in your intro paragraph, but it can also be towards the beginning of it as well.

      C. Body Paragraphs:  Your body paragraphs are the support for your thesis.  They should all help in proving your thesis statement.  In your body paragraphs, you will provide your reader with evidence and analyze and explain how this evidence proves your point.  As a basic guideline, aim for around three body paragraphs, each with a main idea. 

      D. Topic Sentence:  Generally the first sentence of your body paragraph.  The topic sentence summarizes what your body paragraph will be about.  Every remaining sentence in that paragraph must be directly related to supporting the idea in this sentence.

      E. Evidence/Concrete Details:  These are your pure pieces of evidence.  Depending on the kind of essay you’re writing, they may be examples you’ve invented, quotes from a text, or events from a story.  One or two concrete details should be used in each body paragraph.  Concrete details always need to be explained.

      F. Analysis/Commentary:  While concrete details can be quotes or events from a story that you’ve found, the commentary is the actual ideas that you come up with on your own.  Commentary means you provide explanations and interpretations of your evidence.

      G.  Transitions:  Words or phrases that indicate a new point is being made or that there is a change or shift in focus.  Examples: First, second, next, in addition, furthermore, finally, in conclusion, etc.

      H. Conclusion:  The final paragraph of your essay.  Your conclusion recalls and retraces your main ideas and how they connect and add up to prove your thesis while giving your essay a “finished” feel.

 
II.  Structuring the Essay:

      Writing your essays will be easy once you understand an essay’s skeleton (where all the parts go).  It’s easy to remember how to structure your essay because (get ready for this secret) your whole essay works just like a paragraph.  Here’s a little secret formula to help you remember this: T.E.A. 
Topic sentence/Thesis
Evidence
Analysis 
Think about this analogy:

              Your whole Paper:   Your Paragraphs:

T    Thesis/Intro   (is like) Topic Sentence: (they both guide you, tell your 

      main idea)

E   Body Paragraphs (are like) Evidence/Concrete Details (they support your 

      main idea)

A   Conclusion  (is like) Analysis/Commentary (helps you understand the 

      evidence) 
Work Period:

You will now become a paragraphing inspector and identify the following:

How many paragraphs did the student write?

Did the student use a “hook” to catch the reader’s attention

Identify the thesis statement.

Identify the topic sentence(s).

Bullet point each supporting details taken from the text

Did the student summarize each paragraph that proves their topic sentence?

Did the student use any “direct quotes?”

How did the student conclude? Did s/he introduce any new ideas? 

How did the student restated the thesis statement.

Compare Essay one to Essay two do you notice the differences?

Take a look at the essays scoring rubric.

Share out.


	Complete grammar handout due Tuesday.  Reflect on your own writing and think about the areas of improvement that you need to focus on.



	Sept. 24, 2009

Students will apply the skills and strategies of Listening, and the formula 5Ws+H= who, what, when, where, why, and how.

Students will listen and to a passage, take notes using formula 5Ws+H as assessed by:

· multiple choice questions on key ideas

Students will use prior knowledge on the subject before listening
	Aim: How can we  become highly effective listeners?

Do Now: Recall yesterday’s lesson on what do you do when you listen and what do you listen for:

Mini Lesson:

Listening Skills & Strategies:

We listen to obtain information. 
We listen to understand. 
We listen for enjoyment. 
We listen to learn.

Listening is more than merely hearing words. Listening comprehension is similar to reading comprehension – you are just using your ears instead of your eyes to take in information. We listen and take in information every day, all the time. But to become a highly effective listener, you need to employ some strategies. Here are some strategies to try before listening, during listening, and after listening. 

Before Listening 

• Build your background knowledge on the subject before listening. 

• Look at or listen to the title of the passage to determine the topic, audience, and    

purpose. 

• Have a specific purpose for listening and try to figure out the speaker’s purpose (to entertain, to persuade, to inform). 

• Prepare yourself to write down key words, phrases, or concepts.

• Minimize distractions.  

During Listening 

• Listen actively for important names, places (time & locations), or events 

• Identify the main ideas during the first listening and don’t worry about catching every detail. 

• Identify supporting or more specific details during the second listening. 

• Try using a two-column note taking format (main ideas from first listening in left column; supporting details from second listening in right column). 

• Abbreviate common or repeated words (e.g., because = b/c, with = w/, therefore = ... (or ), e.g. = for 

example). 

• Listen for transition words (e.g., next, therefore, for example, in conclusion) to understand the relationship among ideas, the structure of the passage, or the tone of the author. 

• Review notes between readings. 

• Form questions that you would like to find answers to during the second listening. 

• Think about what is being said; make connections to your own experience or knowledge. 

• Jot down any quotations that really jump out at you and don’t forget to use “quotes”

After Listening 

• In one or two sentences, summarize what you have heard. 

• Review your notes and highlight important information. 

• Create a graphic organizer to show the relationships among main topics/concepts and supporting detail/evidence. 

• Review your purpose for listening. If you have to write a response, check the question to make sure you have all the information you need. 

Review of Formula: who, what, when, where, why, and how= 5Ws+H

Whole class Assessment on Listening:

Listen to a passage and take notes.

 Procedures

As the teacher is reading students should be engaged in taking notes.  

Teacher will then give students handout of 11 questions based on the read aloud.  Students will use their notes to better help then answer the questions to be corrected in class.  “Ambush” by Tim O’Brien.

Share out!


	

	Sept. 21-22, 2009

Students will be introduced to the Four components of the ELA Regents Exam.

Students will learn strategies for Session One Part A.

Students will read and write for information and understanding.

Students will  read sample ELA Regents Session One Part A instructional guide and follow detailed instructions and answer twelve questions regarding same.

Materials:

1. Writing utensils
2. Markers and highlighters
3. Notebooks/Journals
4. Projector

6. Chart Paper
8. Various Handouts depending on Lesson.
9. Dictionaries, Glossaries,

     



	Unit of Study: ELA Regents, with focus on Session One Part A

Aim: What is the first major component/task on the ELA Regents Assessment?

Do Now: Recall what you have been taught or know about this Exam: (students response: listen, take notes, answer multiple choice questions, write an informative, narrative essay.)

Mini Lesson: Introduction to the Four major components of the ELA Regents. (this is in your ELA Regents Package)

Tasks for the parts of the Exam Reminders:  Remember there are two sessions or 4 parts of the exam.

Session I Part A (Day 1): Listening and Writing for Information and Understanding (1.5 hrs)

Task 1: Answer multiple-choice questions about the listening passage.

Task 2: Write an extended written response to the listening passage.

Making Connection:

Using handouts of NYS ELA Regents Scoring Rubric
Using handouts of NYS ELA Regents Conversion Chart
Work Period Independent Practive/Group Activity.

Part A First Two pages of the exam:

Ms. Hyde’s introduction to Session One Part A Listening Section Day One. Read the following carefully, then answer the questions below the line.

Overview: For this part of the test, you will listen to an account about the electric guitar, answer some multiple-choice questions, and write a response based on the situation described below. You will hear the account twice. You may take notes on the next page anytime you wish during the readings.

The Situation: Your social studies class is studying 20th-century American inventions. For your project, you have decided to write a report about the invention of the electric guitar and how it has helped to shape contemporary music. In preparation for writing your report, listen to an account by historian Monica M. Smith about the invention of the electric guitar. Then use relevant information from the account to write your report.

Your Task: Write a report for your social studies class about the invention of the electric guitar and how it has helped to shape contemporary music.

Guidelines:

Be sure to

• Tell your audience what they need to know about the invention of the electric guitar

• Discuss how the electric guitar has helped to shape contemporary music

• Use specific, accurate, and relevant information from the account to support your

discussion

• Use a tone and level of language appropriate for a report for a social studies class

• Organize your ideas in a logical and coherent manner

• Indicate any words taken directly from the account by using quotation marks or

referring to the speaker

• Follow the conventions of standard written English

After reading the above, read and complete the following instructions and answer the questions below.

1. Circle all the action words (verbs)

2. Underline the three important things you must do for this part of the exam?

3. What do you think you must do when listening to the account?______________

4. How many times will you hear the account read to you?________________

5. Double underline what you think is the thesis of the essay.

6. Highlight the topic of the account being read?_____________________________

7. KWL (Know, Want to Know, Learned) we will only focus on two K and L.

List what you already know about this topic  

After hearing the account what did you learn

8.Let’s apply the formula 5Ws+H (Who, What, When, Where, Why + How)

Identify any of 5Ws+H (if any) from the instructions above and write in the blank spaces provided.

Who______________________________ What_______________________________

When______________________________ Where_____________________________

Why_______________________________ How_______________________________

9. What rhetorical mode of writing do you have to illustrate?________________________

10. When writing report, what are the main points you must discuss in your essay

11. Identify by placing a ( (check-mark) next to the sentences above that is telling you that you must use supporting details.

12. Explain in your own words what you understand “follow the conventions of standard written English” mean:

Share out!

Strategies for Session I Part A
Day II

Listening Skills & Strategies:

We listen to obtain information. 
We listen to understand. 
We listen for enjoyment. 
We listen to learn.

Listening is more than merely hearing words. Listening comprehension is similar to reading comprehension – you are just using your ears instead of your eyes to take in information. We listen and take in information every day, all the time. But to become a highly effective listener, you need to employ some strategies. Here are some strategies to try before listening, during listening, and after listening. 

Before Listening 

• Build your background knowledge on the subject before listening. What do you already know about the topic? 

• Look at or listen to the title of the passage to determine the topic, audience, and    

purpose. 

• Have a specific purpose for listening and try to figure out the speaker’s purpose (to entertain, to persuade, to inform). 

• Prepare yourself to write down key words, phrases, or concepts.

• Minimize distractions.  (people chewing gum, shaking legs, noise)

During Listening 

• Listen actively for important names, places (time & locations), or events 

After listening the first time make a summary 1-2 sentences  of what you learned.

• Identify the main ideas during the first listening and don’t worry about catching every detail. 

• Identify supporting or more specific details during the second listening. 

• Try using a two-column note taking format (main ideas from first listening in left column; supporting details from second listening in right column). 

• Abbreviate common or repeated words (e.g., because = b/c, with = w/, therefore = ... (or ), e.g. = for 

example). 

• Listen for transition words (e.g., next, therefore, for example, in conclusion) to understand the relationship among ideas, the structure of the passage, or the tone of the author. 

• Review notes between readings. 

• Form questions that you would like to find answers to during the second listening. 

• Think about what is being said; make connections to your own experience or knowledge. 

• Jot down any quotations that really jump out at you and don’t forget to use “quotes”

After Listening 

• In one or two sentences, summarize what you have heard. 

• Review your notes and highlight important information. 

• Create a graphic organizer to show the relationships among main topics/concepts and supporting detail/evidence. 

• Review your purpose for listening. If you have to write a response, check the question to make sure you have all the information you need. 

Review of Formula: who, what, when, where, why, and how= 5Ws+H

Day III for period 2 only (electric Guitar listening passage and multiple choice)

Instructor will review the answers with students and answer any questions.

If time permits we will read aloud the account and complete a practice quiz.


	· We will NOT have the test until further notice.  We have limited time to get through Session One and the month of September is almost at an end.  

· We will continue to plough through Session One and start practicing exams: listening, taking notes, reading, analyzing two visuals, essay writing, multiple choice questions.

· Reflect on Today’s lesson and WRITE on blank sheet of paper one to two things that you are still unclear about or may need a second explanation AND bring to class tomorrow.

· Explain to your parent, guardian, sibling what you learned today about Session One Part A

· People who were legitimately absent on last week Thursday 17, may make up the Baseline Essay providing they have note from parent/guardian. Then student will make an appointment with teacher to complete make up essay.



	Sept. 18-21, 2009

Students will use a checklist to help them with organization and gauge their growth development.

Students will review Essay/Outline
	Aim: How can we use a checklist to organize our Portfolios and gauge our growth development in E5?

Procedures: Students will assist teacher in organizing their portfolios.

Students will then review their essay/outline:

Checklist of What I________________ should have in my folder Date______Period

1. (Yes ( No Homework: Contract signed sheet that parents had to sign.

2. (Yes ( No Contact Sheet that you had to fill out in class.

3. (Yes ( No Homework: Character Trading Cards.

4. (Yes ( No ELA Regents Package.

5. (Yes ( No PLOT Pyramid worksheet on Kate Chopin’s “Story of an Hour”

6. (Yes ( No Identification of Literary Elements Worksheet on Kate Chopin’s “Story of an Hour”

7. (Yes ( No Kate Chopin’s “Story of an Hour”

8. (Yes ( No Homework: Vocabulary words you do not know from Kate Chopin’s “Story of an Hour”

9. (Yes ( No Identify Essay Structure and incorrect Grammar/Spelling in “Coping with Old Age”

10. (Yes ( No Jigsaw Essay (movies)

11. (Yes ( No Jigsaw Outline (movies)


	Read ONLY Session One Part A on ELA Regents package.

Study everything we have done/discussed in class. Please think outside the box and study other literary elements that exist in the short story and ones you should already know.  Look on my website for links to websites that lists literary elements.

.

	Sept. 17, 2009

Students will read and write to produce an informational or persuasive essay as their baseline assessment. 
	WE WILL HAVE A WRITING ASSESSMENT BUT IT WILL NOT BE BASED ON CHOPIN’S STORY OF AN HOUR DUE TO DIRECTIVE FROM ADMIN TO TEACHERS TO ISSUE A BASELINE WRITING ASSESSMENT TO ALL STUDENTS.  I APOLOGIZE FOR THIS MIS-COMMUNICATION.

THE WRITING ASSESSMENT WILL BE ON GENERAL TOPICS SUCH AS “DO YOU THINK THE US SHOULD ENGAGE IN PROHIBITING WAR OVERSEAS?” ETC.
	Study EVERYTHING WE’VE DONE INOUT OF CLASS FOR MONDAY’S TEST.   YES THE TEST HAS BEEN SHIFTED TO MONDAY…BE HAPPY!



	Sept. 15-16, 2009

Students will activate schema and identify the elements of a written essay.

Students will review and trade 

Character Trading Cards

	Aim: How can we identify the elements of an essay: Introduction with thesis, Body Paragraphs with Topic Sentences and Supporting Sentences, and Conclusion?

Do Now: Let’s read the essay on the handout.

Group Work (5 groups): Activity: Identifying parts of an essay and correct all grammar/spelling errors.

This activity will sharpen your sense of the parts of an essay. “Coping with Old Age” has no indentations between paragraphs.  Read this essay carefully, and then double underline the thesis and single underline the topic sentence for each of the three supporting paragraphs and the first sentence of the conclusion.  Write the numbers of those sentences in the spaces provided at the end.  Additionally, correct all grammar/spelling errors and rewrite them correctly.

IDENTIFY THE FOLLOWING:

1. Thesis statement in “Coping with Old Age”:___

2. Topic sentence of first supporting paragraph:___

3. Topic sentence of second supporting paragraph:___

4. Topic sentence of third supporting paragraph:__

5. First sentence of the conclusion:____

Teacher’s Model:

Coping with Old Age Activity
Accommodations: Students can use dictionaries to look up misspelled words. Teacher will be more than happy to re-read passage and sit with students who may need more guidance.

Day II

Do Now: Teacher will instruct students to create a list of what they collectively think are the absolute elements of an essay. Students will write their own definition of each element in the blank spaces below.

Five-Paragraph Essay Outline 
Thesis Statement _________________________________________ 

________________________________________________________ 

Topic Sentence ___________________________________________ 

________________________________________________________ 

Reason A __________________________________________ 

Reason B ___________________________________________ 

Reason C __________________________________________ 

Topic Sentence ___________________________________________ 

________________________________________________________ 

Reason A __________________________________________ 

Reason B ___________________________________________ 

Reason C __________________________________________ 

Topic Sentence ___________________________________________ 

________________________________________________________ 

Reason A __________________________________________ 

Reason B ___________________________________________ 

Reason C __________________________________________ 

Thesis Statement (restated in different words) __________________ 

________________________________________________________ 

Assessment of Elements of an essay.  This will also be handed out to students.

From College Writing Skills with Readings Answers

Please read the following essay carefully. The paragraphs are not in order a.k.a Jigsaw Essay. You are required to re-arrange the essay to follow proper essay structure, Introductory paragraph underlining the thesis, First Supporting paragraph (Body I), Second Supporting paragraph (Body II), Third Supporting paragraph (Body III), Fourth Supporting paragraph (Body IV), and Concluding Paragraph.  Please use the Blank Space in the left column/rows to write your answers.  You have 10-15 minutes to complete this activity.

Student’s name:______________________________________________________Period:______________________________ Date:___________________
Some of the patrons are even more of a problem than the theater itself. Little kids race up and down the aisles, usually in giggling packs. Teenagers try to impress their friends by talking back to the screen, whistling, and making what they consider to be hilarious noises. Adults act as if they were at home in their own living rooms and comment loudly on the ages of the stars or why movies aren't as good anymore. And people of all ages crinkle candy wrappers, stick gum on their seats, and drop popcorn tubs or cups of crushed ice and soda on the floor. They also cough and burp, squirm endlessly in their seats, file out for repeated trips to the rest rooms or concession stand, and elbow you out of the armrest on either side of your seat.
After arriving home from the movies one night, I decided that I was not going to be a moviegoer anymore. I was tired of the problems involved in getting to the movies and dealing with the theater itself and some of the patrons. The next day I arranged to have cable TV service installed in my home. I may now see movies a bit later than other people, but I'll be more relaxed watching box office hits in the comfort of my own living room.
Once you have made it to the box office and gotten your tickets, you are confronted with the problems of the theater itself. If you are in one of the run-down older theaters, you must adjust to the musty smell of seldom-cleaned carpets. Escaped springs lurk in the faded plush or cracked leather seats, and half the seats you sit in seem loose or tilted so that you sit at a strange angle. The newer twin and quad theaters offer their own problems. Sitting in an area only one-quarter the size of a regular theater, moviegoers often have to put up with the sound of the movie next door. This is especially jarring when the other movie involves racing cars or a karate war and you are trying to enjoy a quiet love story. And whether the theater is old or new, it will have floors that seem to be coated with rubber cement. By the end of a movie, shoes almost have to be pried off the floor because they have become sealed to a deadly compound of spilled soda, hardening bubble gum, and crushed Ju-Jubes. 

First of all, just getting to the theater presents difficulties. Leaving a home equipped with a TV and a video recorder isn't an attractive idea on a humid, cold, or rainy night. Even if the weather cooperates, there is still a thirty-minute drive to the theater down a congested highway, followed by the hassle of looking for a parking space. And then there are the lines. After hooking yourself to the end of a human chain, you worry about whether there will be enough tickets, whether you will get seats together, and whether many people will sneak into the line ahead of you.
I am a movie fanatic. When friends want to know what picture won the Oscar in 1980 or who played the police chief in Jaws, they ask me. My friends, though, have stopped asking me if I want to go out to the movies. The problems in getting to the theater, the theater itself, and the behavior of some patrons are all reasons why I often wait for a movie to show up on TV.
Ms. Hyde’s E5/E7RWorks Cited:

http://depts.gallaudet.edu/englishworks/writing/fiveparagraph.html
Outline for a Five-Paragraph Essay

Title: ____________________ 

I. Introduction 

A. Introductory statement 

B. Thesis statement: ____________________ 

  Body 

C. First Supporting Idea (Topic Sentence): ____________________ 

1. ____________________ 

2. ____________________ 

3. ____________________ 

D. Second Supporting Idea (Topic Sentence): ____________________ 

1. ____________________ 

2. ____________________ 

3. ____________________ 

  Third Supporting Idea (Topic Sentence): ____________________ 

4. ____________________ 

5. ____________________ 

6. ____________________ 

II. Conclusion 

A. Closing statement 

B. Restate thesis: ____________________ 
http://depts.gallaudet.edu/englishworks/writing/fiveparagraph.html
Sample Outline for a Five-Paragraph Essay.Please re-arrange the following Jigsaw outline of Five Paragraph Essay in the proper format listed above.

*I prefer to watch movies at home where it is comfortable, clean and safe.

*(Topic Sentence): Some of the patrons are annoying 

1. bad behavior such as running, talking loud, etc 

2. human noise and disturbance 

*“The Hazards of Moviegoing”
*(Topic Sentence): facing the problems of the theater itself 

1. old theater's problems such as smelly carpet, worn-out seat, etc 

2. new theater's problems such as smaller size, noise from next movie theater, etc 

*both floors will be rubber-like dirty at the end of the movie 

*I like watching movies but I prefer watching them at home. 

   *(Topic Sentence): just getting to the theater      presents difficulties 

1. bad weather 

2. long drive and limited parking space 

3. long waiting to buy ticket 


	Look up the definition(s) of all vocabulary words you do not know the meaning of in “Story of an Hour.”

Structure of an Essay 
I.  Some Definitions and Descriptions:

      A.  Introduction:  The opening paragraph of your essay.  The introduction should grab the attention of your reader while also acting as a short preview of the ideas of your whole paper.  The introduction should include your thesis statement and preview the ideas you’ll elaborate on in the rest of your essay in the order that those ideas appear in your body paragraphs.

      B. Thesis Statement:  The main point your whole essay is making.  Your thesis statement should be a direct answer to the prompt (or question) you are responding to.  A thesis statement takes a strong stance and basically sates the conclusion you’ve reached about your topic.  A good thesis will generally be phrased in a way that uses the language of the prompt you are responding to.  Some people may prefer it to be the last sentence in your intro paragraph, but it can also be towards the beginning of it as well.

      C. Body Paragraphs:  Your body paragraphs are the support for your thesis.  They should all help in proving your thesis statement.  In your body paragraphs, you will provide your reader with evidence and analyze and explain how this evidence proves your point.  As a basic guideline, aim for around three body paragraphs, each with a main idea. 

      D. Topic Sentence:  Generally the first sentence of your body paragraph.  The topic sentence summarizes what your body paragraph will be about.  Every remaining sentence in that paragraph must be directly related to supporting the idea in this sentence.

      E. Evidence/Concrete Details:  These are your pure pieces of evidence.  Depending on the kind of essay you’re writing, they may be examples you’ve invented, quotes from a text, or events from a story.  One or two concrete details should be used in each body paragraph.  Concrete details always need to be explained.

      F. Analysis/Commentary:  While concrete details can be quotes or events from a story that you’ve found, the commentary is the actual ideas that you come up with on your own.  Commentary means you provide explanations and interpretations of your evidence.

      G.  Transitions:  Words or phrases that indicate a new point is being made or that there is a change or shift in focus.  Examples: First, second, next, in addition, furthermore, finally, in conclusion, etc.

      H. Conclusion:  The final paragraph of your essay.  Your conclusion recalls and retraces your main ideas and how they connect and add up to prove your thesis while giving your essay a “finished” feel.

 
II.  Structuring the Essay:

      Writing your essays will be easy once you understand an essay’s skeleton (where all the parts go).  It’s easy to remember how to structure your essay because (get ready for this secret) your whole essay works just like a paragraph.  Here’s a little secret formula to help you remember this: T.E.A. 
Topic sentence/Thesis
Evidence
Analysis 
Think about this analogy:

              Your whole Paper:   Your Paragraphs:

T    Thesis/Intro   (is like) Topic Sentence: (they both guide you, tell your 

      main idea)

E   Body Paragraphs (are like) Evidence/Concrete Details (they support your 

      main idea)

A   Conclusion  (is like) Analysis/Commentary (helps you understand the 

      evidence) 
discuss any two symbols representing freedom to mrs mallard

discuss mrs mallard conflict regarding her husbands death

discuss the irony with mrs mallard with her husbands death

what is ironic about mr mallards death



	Sept. 11-14, 2009

Let’s take a minute to remember this special day.

Students will listen to the read aloud of Kate Chopin’s “Story of an Hour” and take notes. 

Students will use graphic organizers and identify the major elements of fiction:

Exposition, Rising Action, Climax, Falling Action, Conclusion, Point of View, Characters, Setting, Conflict.

Students will also identify other literary devices in the text (irony, foreshadowing, allusion, imagery…)

Students will take notes about the story to record their thoughts, questions, and feelings.

Students will use the Character Trading Cards tool to analyze the characters and the stories in small groups.


	Aim:  How does Kate Chopin’s “Story of an Hour” details the elements of short fiction and hold our interest?

Do Now (making connection): Recall a time when you heard bad news or what may seem to be generally bad news and detail how you reacted to it.

Mini Lesson Review of Freytag’s plot pyramid:
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Freytag's Pyramid 
1. Exposition: setting the scene. The writer introduces the characters and setting, providing description and background. 

2. Inciting Incident: something happens to begin the action. A single event usually signals the beginning of the main conflict. The inciting incident is sometimes called 'the complication'.

3. Rising Action: the story builds and gets more exciting.

4. Climax: the moment of greatest tension in a story. This is often the most exciting event. It is the event that the rising action builds up to and that the falling action follows.

5. Falling Action: events happen as a result of the climax and we know that the story will soon end.

6. Resolution: the character solves the main problem/conflict or someone solves it for him or her.

7. Dénouement: (a French term, pronounced: day-noo-moh) the ending. At this point, any remaining secrets, questions or mysteries which remain after the resolution are solved by the characters or explained by the author. Sometimes the author leaves us to think about the THEME or future possibilities for the characters. 

You can think of the dénouement as the opposite of the exposition: instead of getting ready to tell us the story by introducing the setting and characters, the author is getting ready to end it with a final explanation of what actually happened and how the characters think or feel about it. This can be the most difficult part of the plot to identify, as it is often very closely tied to the resolution.

Cooperative Learning:

Now read Chopin’s “Story of an Hour” make notes and highlight the identified elements that you discover while reading. 

Second: Plot the story on the following handouts
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Directions: In the left-hand column, write the element you identified in the story. In the right-hand column, give “direct quotes” on where the element exists in the text and explain it.

Student’s Name:________________________________________Period:____________

Literary device

Revealed by…

Students will share their information with the class.
	Create a Character Trading card of one of the characters in “Story of an Hour” by visiting the following link  Character Trading Cards and bring it in on Monday to trade.  Trading will begin on Monday. 

	Sept. 10, 2009

Students will review syllabus and behavioral contract with teacher.

Students will fill out/complete emergency contact sheets.

Students will understand the prerequisite skills needed to be successful in E5.
	Aim: What do you think are the necessary perquisite skills needed to be successful in E5/ELA Regents?

Do Now: Students will fill out/complete emergency contact sheet.

Teacher will review course syllabus with students focusing on: grading policy, course overview, prerequisite skills, classroom/behavioral contract.
	Browse mshyde.net for your own curiosity, locate ELA Regents Package print and bring to class. 

Review syllabus and you and parent/guardian must sign and return on Monday 14th. 

Bring in your best written and graded work to review your writing.

	Sept. 9, 2009

Today we have half day covering periods one through four.  
	Welcome Back Students.
	


 http://www.educationworld.com/tools_templates/index.shtml#awardCertificates
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